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2 IMPACT: THE DCPS EFFECTIVENESS ASSESSMENT SYSTEM FOR SCHOOL-BASED PERSONNEL

PUTTING GROWTH FIRST

DCPS has seen continuous improvement in student achievement because of the extraordinary passion, skill, joy, and talent 
teachers, school leaders, and staff bring to work each day. DCPS employees help make schools welcoming environments and 
support students’ intellectual, social-emotional, and physical needs — all of which are critical to student success. To both build 
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GROUP 1a: OVERVIEW

Who is in Group 1a?

Group 1a consists of all teacher LEAP leaders for whom we generate individual value-added student achievement and student 
survey data.

What are the IMPACT components for members of Group 1a?

There are seven IMPACT components for members of Group 1a. Each is explained in greater detail in the following sections of this 
guidebook. 

■ Essential Practices (EP) — These are a measure of your instructional expertise. This component makes up 25% of your 
IMPACT score.

■ LEAP Leadership Framework (LLF) — This is a measure of your LEAP leadership expertise. This component makes up 20% of 
your IMPACT score. 

■ Student Achievement Data — For Group 1a, DCPS uses two student achievement measures: Individual Value-Added Student 
Achievement Data (IVA) and Teacher-Assessed Student Achievement Data (TAS). Together, these measures make up 35% of 
your IMPACT score.

■ IVA is a measure of the impact you have on your students’ learning over the course of the school year, as evidenced by the 
PARCC. This component makes up 25% of your IMPACT score.

■ TAS is a measure of your students’ learning over the course of the year, as evidenced by rigorous assessments other than 
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gather the necessary evidence to provide a score due to the 
limitations of technology. If an evaluator selects “Not Scored” for 
an element, the other element of that Essential Practice standard 
will count as the teacher’s score for that standard.

Who conducts IMPACT observations? 
IMPACT observations are conducted by administrators. During 
these observations, your practice is assessed according to the 
Essential Practices rubric.

How many IMPACT observations will I 
receive? 
You will receive either one or two observations in school year 
2020–21.* Expert level teachers will be automatically opted out 
of a second observation if they receive a 3.0 or higher in Cycle 1. 
Teachers at other LIFT levels who received a rating of Effective 
or higher in school year 2019–20 and receive a 3.0 or higher on 
their 2020–21 EP Cycle 1 evaluation may opt out of receiving 
their EP Cycle 2 observation this year. Other teachers will receive 
two observations. 

If I am an Expert Teacher and qualify 
for reduced IMPACT observations, 
may I request to receive an additional 
observation? 
Yes. After Cycle 1 ends, the IMPACT team will notify all  
Expert Teachers who received a score of 3.0 or higher in  
Cycle 1 via email that they will not receive a second observation. 
At that point, they may log into the IMPACT database  
(http://impactdcps.dc.gov) to indicate that they would like to 
receive an additional observation. Teachers who receive a score 
of less than 3.0 in Cycle 1 will automatically receive another 
observation. 

SAMPLE SCORE CHART
DCPS ESSENTIAL PRACTICES (EP)

ESSENTIAL 
PRACTICE ELEMENT

ELEMENT 
SCORE

ESSENTIAL 
PRACTICE 

SCORE

1.  
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TLFEP

How long will each formal IMPACT 
observation last? 
Each formal in-person observation will last at least 30 minutes; 
your observation may last longer than 30 minutes. Each 
formal virtual observation will last at least 15 minutes; your 
observation may last longer than 15 minutes. In some cases, 
an observer may observe multiple lessons to view at least 15 
minutes of instruction.

Will my formal IMPACT observation be 
in-person or virtual?
Your formal IMPACT observation may be either in-person or 
virtual.

Will I receive an informal observation?
You will receive an informal observation prior to your first formal 
observation of the year. This observation will be at least 15 
minutes long, and you will receive written feedback from your 
observer, which can be viewed in the IMPACT database. You 
may or may not receive scores or have a conference with your 
observer after your informal observation. Only scores associated 
with formal observations are included in calculations for your 
final IMPACT score. 

Will IMPACT observations be 

http://impactdcps.dc.gov
http://impactdcps.dc.gov
mailto:impactdcps@dc.gov
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ESSENTIAL PRACTICESEP

L

E

V

E
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4

A ll s tuden ts are valued members of a w elc oming and re sponsive 

l e ar ning  c o mmunit y.* Studen t s are au then tic ally welcoming and responsi ve to one ano ther. 





ESSENTIAL PRACTICESEP

ESSENTIAL 
PRACTICE 2 CHALLENGE STUDENTS WITH RIGOROUS CONTENT

2.A  Rigorous Content

LE
VE

L 
4

The learning experience is both aligned to academic standards (as defined by the Common Core State Standards or other appropriate content 
standards) and challenging for students. The learning experience fosters students’ intellectual curiosity about the content. 

For example, the teacher: 



ESSENTIAL 
PRACTICE 2 CHALLENGE STUDENTS WITH RIGOROUS CONTENT

English Language Arts Content-Specific Examples

Essential 
Practice 
Examples

This practice aligns with Instructional Practice Guide 
(IPG) Core Action 1: Focus each lesson on a high-
quality text (or multiple texts).  

Module 
Examples



ESSENTIAL PRACTICESEP
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ESSENTIAL PRACTICESEP

ESSENTIAL 
PRACTICE 4 MAXIMIZE STUDENT OWNERSHIP OF LEARNING

4.A  Cognitive Work  4.B  Higher-Level Understanding 

LE
VE

L 
4

Students spend the majority of the learning experience engaged in 
meaningful cognitive work, including explaining their thinking with 
appropriate evidence, applying their understanding of content to 
complex tasks, or both. 

All or almost all students demonstrate movement toward higher-
level understanding as a result of their participation in the learning 
experience. 

For example, the students:
• Do the majority of the thinking and speaking about content 
• Use most of their time to productively grapple with content 
• Are responsible for most of the cognitive work 

See also examples from Level 3

For example, all or almost all students:
• Respond to higher-level questions and solve complex problems
• Respond to lower-level questions to develop higher-level comprehension 
• Use rubrics and/or exemplars to accurately evaluate their own and others’ work
• Produce work indicative of significant progress toward ambitious learning goals

LE
VE

L 
3

Students spend a significant portion of the learning experience 
engaged in meaningful cognitive work, including explaining their 
thinking with appropriate evidence, applying their understanding of 





ESSENTIAL PRACTICESEP

ESSENTIAL 
PRACTICE 4 MAXIMIZE STUDENT OWNERSHIP OF LEARNING

Mathematics Content-Specific Examples

Essential 
Practice 
Examples

This practice aligns with the Standards for 
Mathematical Practice and Instructional Practice Guide 
(IPG) 3: Provide all students with opportunities to 
exhibit mathematical practices while engaging with the 
content of the lesson.

Module 
Examples

LEAP modules support teachers in planning and 
implementing instruction that engages students in 
meaningful cognitive work and that moves them toward 
higher-level understanding of complex mathematical 
concepts.

For example, students: 
• Make sense of problems and persevere in solving them (e.g., analyze givens, constraints, 
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ESSENTIAL 
PRACTICE 5 RESPOND TO EVIDENCE OF STUDENT LEARNING

English Language Arts Content-Specific Examples Mathematics Content-Specific Examples

Module 
Examples

LEAP modules address multiple ways teachers can 
monitor and assess a student’s literacy proficiency. Module 

Examples

LEAP modules address multiple ways teachers can 
monitor and assess a student’s proficiency with 
mathematics standards and practices.

K–5 LEAP modules feature the following core instructional practices:
• Collect and use data from students’ word analysis strengths and areas of growth to drive 

instruction (3–5)
• Collect and analyze data using running records to plan responsive small group instruction
• Conference with students to provide ongoing and targeted feedback so students can improve 

their writing

K–8 LEAP modules feature the following core instructional practices:
• Elicit and gather evidence of student understanding at strategic points during the lesson
• Make in-the-moment decisions on how to respond to students with questions and prompts that 

probe, scaffold, and extend learning
• Design ways to elicit and assess students’ abilities to use representations to meaningfully 

solve problems
• Anticipate what students might struggle with during a lesson and be prepared to support them 

productively through the struggle

Grade 6–12 LEAP modules feature the following core instructional practices:
• Establish structures to provide effective feedback to students as they develop and strengthen 
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SAMPLE SCORE CHART
LEAP LEADERSHP FRAMEWORK STANDARDS (LLF)
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LEVEL 4 (HIGHEST) LEVEL 3 LEVEL 2 LEVEL 1 (LOWEST)

LLF 1 FOSTER A POSITIVE LEAP TEAM CULTURE*
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LEVEL 4 (HIGHEST) LEVEL 3 LEVEL 2 LEVEL 1 (LOWEST)

LLF 1 FOSTER A POSITIVE LEAP TEAM CULTURE*

LEAP Team teachers demonstrate ownership of and investment 
in their own and peers’ professional learning. 

LEAP Leader demonstrates positive rapport with the LEAP Team, and 
teachers are consistently engaged in seminars/debriefs.

LEAP Leader demonstrates positive rapport with the LEAP Team, 
but teachers are inconsistently engaged in seminars/debriefs.

The expectation of Level 2 practice is not met.  

For example, the LEAP Team teachers:
Level 3 examples AND
■  At times lead portions of seminar discussion and/or 

student work analysis
■  Are supportive of one another and positively reinforce 

risk-taking, vulnerability, and problem solving
■  Review observation notes in advance of debriefs and 

reflect on practice
■  Own the norms and hold one another accountable to 

them 
■  Seek out support from fellow teachers, as needed and 

appropriate 
■  Proactively share resources (e.g., strategies, student 

tasks)
■  Model humility and a culture of feedback 

For example, the LEAP Leader:
■  Demonstrates trust, vulnerability, and growth mindset 

with LEAP Team teachers 
■  Holds equitably high expectations for students and 

teachers
■  



30 IMPACT: THE DCPS EFFECTIVENESS ASSESSMENT SYSTEM FOR SCHOOL-BASED PERSONNEL

LEVEL 4 (HIGHEST) LEVEL 3 LEVEL 2 LEVEL 1 (LOWEST)

LLF 2 PLAN FOR PURPOSEFUL LEAP SEMINARS

LEAP Leader differentiates seminar content and/or activities to 
meet the needs of individual LEAP Team teachers.   

LEAP Leader prepares for the seminar by internalizing the content and 
plans challenging seminars with clear outcomes tailored to the 
needs of the LEAP Team.

LEAP Leader prepares for the seminar by internalizing the content, but 
seminar outcomes are not challenging, unclear, and/or misaligned 
to the needs of the LEAP Team.

The expectation of Level 2 practice is not met. 

For example, the LEAP Leader:
Level 3 examples AND
■  Tailors the seminar to a teacher’s skill level and/or 

learning style
■  Conducts artifact analysis to identify individual teacher 

needs
■  Adapts seminar content and delivery to address 

misconceptions of individual teachers
■  Modifies tasks and activities to promote planning and 

practice around areas of need
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LEVEL 4 (HIGHEST) LEVEL 3
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LEVEL 4 (HIGHEST) LEVEL 3 LEVEL 2 LEVEL 1 (LOWEST)

LLF 6 DRIVE IMPROVEMENTS IN TEACHER PRACTICE* 

All or almost all LEAP Team teachers’ practice significantly improves 
as a result of their learning through LEAP.  

All or almost all LEAP Team teachers’ practice improves as a result of 
their learning through LEAP.  

Most LEAP Team teachers’ practice improves as a result of their 
learning through LEAP.  

The expectation of Level 2 practice is not met. 

For example, the LEAP Team teachers:
Level 3 examples AND
■  Achieve excellence with LEAP module Look Fors
■  Consider student work and LEAP Leader’s feedback 

when crafting lessons
■  Foster students’ interest in the content 
■  Plan student-centered, inquiry-based learning 

experiences 
■  Effectively co-plan with LEAP team teachers, including 

those of different specialties or grades (e.g., SPED, ESL)

For example, the LEAP Team teachers:
■  Achieve the LEAP module Look Fors 
■  Embed skills EMC 
0.49ki30-5.4 (x)
.(q)14.3 d0090007>> 
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If I have additional questions about student surveys, 
whom should I contact?
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TAS

LEVEL 4 (HIGHEST) LEVEL 3 LEVEL 2 LEVEL 1 (LOWEST)

TAS 1 TEACHER-ASSESSED STUDENT ACHIEVEMENT DATA

Student scores on teacher assessments indicate, on average, 
exceptional learning, such as at least 1.25 years of growth*; each 
assessment used is approved by the administration; and scores 
reported are validated by the administration.

Student scores on teacher assessments indicate, on average, 
significant learning, such as at least 1 year of growth*; each 
assessment used is approved by the administration; and scores 
reported are validated by the administration.

Student scores on teacher assessments indicate, on average, some 
learning, such as at least 0.75 years of growth*; each assessment 
used is approved by the administration; and scores reported are 
validated by the administration.

Student scores on teacher assessments indicate, on average, little 
learning, such as less than 0.75 years of growth*; assessments used 
are not approved by the administration; or scores reported are not 
validated by the administration.
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LEVEL 4 (HIGHEST) LEVEL 3 LEVEL 2 LEVEL 1 (LOWEST)

TAS 1 TEACHER-ASSESSED STUDENT ACHIEVEMENT DATA

Student scores on teacher assessments indicate, on average, 
exceptional learning, such as at least 1.25 years of growth*; each 
assessment used is approved by the administration; and scores 
reported are validated by the administration.

Student scores on teacher assessments indicate, on average, 
significant learning, such as at least 1 year of growth*; each 
assessment used is approved by the administration; and scores 
reported are validated by the administration.

Student scores on teacher assessments indicate, on average, some 
learning, such as at least 0.75 years of growth*; each assessment 
used is approved by the administration; and scores reported are 
validated by the administration.

Student scores on teacher assessments indicate, on average, little 
learning, such as less than 0.75 years of growth*; assessments used 
are not approved by the administration; or scores reported are not 
validated by the administration.
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LEVEL 4 (HIGHEST) LEVEL 3 LEVEL 2 LEVEL 1 (LOWEST)

CSC 1 SUPPORT OF THE LOCAL SCHOOL INITIATIVES

Individual meets Level 3 expectations AND extends impact by 
finding new and innovative ways to help the local school initiatives 
succeed and/or by dedicating a truly exceptional amount of time and 
energy in support of the initiatives.

Individual consistently supports the local school initiatives in an 
effective manner.

Individual sometimes supports the local school initiatives in an 
effective manner.

Individual rarely or never supports the local school initiatives in an 
effective manner.

Examples of local initiatives include: increased student attendance rate, suspension rate reduction, use of inquiry-based lessons, and school-wide 
behavioral supports or programs.

CSC 2 SUPPORT OF THE SPECIAL EDUCATION AND ENGLISH LANGUAGE LEARNER PROGRAMS*

Individual meets Level 3 expectations AND extends impact by 
finding new and innovative ways to help the Special Education and 
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LEVEL 4 (HIGHEST) LEVEL 3 LEVEL 2 LEVEL 1 (LOWEST)

CSC 4 PARTNERSHIP WITH FAMILIES
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LEVEL 4 (HIGHEST) LEVEL 3 LEVEL 2 LEVEL 1 (LOWEST)

CSC 4 PARTNERSHIP WITH FAMILIES

Teacher meets Level 3 expectations AND extends impact by finding 
new and innovative ways to foster engagement with students’ families 
and/or by dedicating a truly exceptional amount of time and energy 
towards partnering with them. 

Teacher consistently engages students’ families as valued partners 
in an effective manner.

Teacher sometimes engages students’ families as valued partners in 
an effective manner.

Teacher rarely or never engages students’ families as valued 
partners in an effective manner.

Examples of how one might engage students’ families include: communicating with families regularly (e.g., phone calls, text messages, emails, or home 
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SAMPLE RATING CHART
CORE PROFESSIONALISM (CP)

What is Core Professionalism?

This component measures four basic tenets of professionalism: 
1) having no unexcused absences; 2) having no unexcused late 
arrivals; 3) following the policies and procedures of your school 
(or program) and the school system; and 4) interacting with 
colleagues, students, families, and community members in a 
respectful manner. 

How will my Core Professionalism be 
assessed?

Your administrator will assess you two times during the year 
according to the rubric at the conclusion of this section. 

At the end of each cycle, you can view your final  
Core Professionalism rating in the IMPACT database  
(http://impactdcps.dc.gov). While a conference to discuss 
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MEETS STANDARD SLIGHTLY BELOW STANDARD SIGNIFICANTLY BELOW STANDARD

CP 1 ATTENDANCE

Individual has no unexcused absences (absences that are in violation 
of procedures set forth by local school policy and by the relevant 
collective bargaining agreement).

Individual has 1 unexcused absence (an absence that is in violation 
of procedures set forth by local school policy and by the relevant 
collective bargaining agreement).

Individual has 2 or more unexcused absences (absences that are 
in violation of procedures set forth by local school policy and by the 
relevant collective bargaining agreement).

CP 2 ON-TIME ARRIVAL

Individual has no unexcused late arrivals (late arrivals that are in 
violation of procedures set forth by local school policy and by the 
relevant collective bargaining agreement).

Individual has 1 unexcused late arrival (a late arrival that is in violation 
of procedures set forth by local school policy and by the relevant 
collective bargaining agreement).

Individual has 2 or more unexcused late arrivals (late arrivals that 
are in violation of procedures set forthby local school policy and by the 
relevant collective bargaining agreement).

CP 3 POLICIES AND PROCEDURES

Individual always follows DCPS and local school policies and 
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MEETS STANDARD SLIGHTLY BELOW STANDARD SIGNIFICANTLY BELOW STANDARD

CP 1 ATTENDANCE

Individual has no unexcused absences (absences that are in violation 
of procedures set forth by local school policy and by the relevant 
collective bargaining agreement).

Individual has 1 unexcused absence (an absence that is in violation 
of procedures set forth by local school policy and by the relevant 
collective bargaining agreement).

Individual has 2 or more unexcused absences (absences that are 
in violation of procedures set forth by local school policy and by the 
relevant collective bargaining agreement).

CP 2 ON-TIME ARRIVAL

Individual has no unexcused late arrivals (late arrivals that are in 
violation of procedures set forth by local school policy and by the 
relevant collective bargaining agreement).

Individual has 1 unexcused late arrival (a late arrival that is in violation 
of procedures set forth by local school policy and by the relevant 
collective bargaining agreement).

Individual has 2 or more unexcused late arrivals (late arrivals that 
are in violation of procedures set forthby local school policy and by the 
relevant collective bargaining agreement).

CP 3 POLICIES AND PROCEDURES

Individual always follows DCPS and local school policies and 
procedures (for example, procedures for submitting student discipline 
referrals, policies for appropriate staff attire).

With rare exception, individual follows DCPS and local school policies 
and procedures (for example, procedures for submitting student 
discipline referrals, policies for appropriate staff attire).

Individual demonstrates a pattern of failing to follow DCPS and 
local school policies and procedures (for example, procedures for 
submitting student discipline referrals, policies for appropriate 
staff attire) OR individual has committed a single egregious act 
in violation of DCPS and/or local school policies and procedures as 
determined by the school leader.

CP 4 RESPECT

Individual 
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PUTTING IT ALL TOGETHER

What does this section explain?
This section is designed to help you understand how all of the components of your assessment will come together to form an 
overall IMPACT score and rating. 

Step 1

We begin by identifying your overall score for each component of your assessment. Recall that, for all components other than 
Core Professionalism, the score will always range from 4.0 (highest) to 1.0 (lowest).

Step 2
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Step 5

Finally, we take your adjusted score and use the scale below to arrive at your final IMPACT rating.

Step 6 

Your final IMPACT rating will determine your advancement up the Leadership Initiative for Teachers (LIFT) ladder as shown below.  
Once you’ve entered a particular stage, you will remain there until you earn the requisite consecutive Effective and/or Highly 
Effective ratings to progress to the next stage. You cannot move backwards along the ladder; you can only advance. Refer to the 
LIFT guidebook on the DCPS website for additional detail.

Note: If you are not employed by DCPS for the entire year (for example, because you joined the school system partway through 
the year), or if, while employed by DCPS, you have an absence which causes you to miss one or more of your assessments, DCPS 
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What do these ratings mean?

Highly Effective: This rating signifies outstanding performance. As teachers earn Highly Effective ratings, they are eligible 
to advance to the next Leadership Initiative For Teachers (LIFT) career stage, giving them access to a variety of leadership 
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If I earn a Minimally Effective rating and then a Developing rating, will I have one more 
year to improve?

Yes, you will have one additional year to improve your performance to Effective or Highly Effective. However, if you receive a third 
consecutive rating that is below expectations (i.e., Ineffective, Minimally Effective, or Developing), you will be subject to separation 
regardless of union affiliation or position change. 

If I earn a Developing rating and then a Minimally Effective rating, will I have one more 
year to improve?

No. In this case, your performance will have declined from below expectations (Developing) to significantly below expectations 
(Minimally Effective). As a result, you will be subject to separation regardless of union affiliation or position change.

What can I do if I disagree with my final rating?  

If you receive a final IMPACT rating of Ineffective, Minimally Effective, or Developing and you would like to appeal your rating, 
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PART 1: ANNUAL BONUS

How does the annual bonus work?

The chart below describes the bonus structure.

http://osse.dc.gov/investmentinschools
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If I am employed by DCPS for only part 
of the school year, will I receive the full 
bonus? 

No. Assuming you are employed by DCPS (or are a new 
retiree) at the time of the bonus distribution, your bonus 
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How will my compensation increase over 
time through LIFT?

All Effective and Highly Effective teachers will continue to 
earn the annual step increases outlined in the Washington 
Teachers’ Union contract. However, at the Advanced, 
Distinguished, and Expert Teacher LIFT stages, teachers will 
earn significantly larger base salary increases, as outlined on 
the previous page. 

Will the service credit count for 
retirement eligibility? 

No. Your retirement eligibility will still depend on the actual 
number of years you have worked in the school system. 

For how many years do I need to teach in 
a high-poverty school in order to qualify 
for the base salary increase? 

You must be teaching in a high-poverty school during the 
year in which you qualify for a service credit and during the 
following school year. 

Are there any conditions attached to 
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http://osse.dc.gov/investmentinschools
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NOTES
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