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ESSENTIAL PRACTICESTLFEP

What are the DCPS Essential Practices? 

The DCPS Essential Practices de�ne effective instruction and 
outline the key actions we believe lead to increased student 
achievement. There are �ve DCPS Essential Practices (which 
include nine elements): 

EP1: Cultivate a responsive learning community

�Q Element 1.A – Supportive Community 

�Q Element 1.B – Student Engagement 

EP2: Challenge students with rigorous content

�Q Element 2.A – Rigorous Content 

EP3: Lead a well-planned, purposeful learning experience

�Q Element 3.A – Skillful Design 

�Q Element 3.B – Skillful Facilitation 

EP4: Maximize student ownership of learning

�Q Element 4.A – Cognitive Work 

�Q Element 4.B – Higher-Level Understanding 

EP5: Respond to evidence of student learning

�Q Element 5.A – Evidence of Learning 

�Q Element 5.B – Supports and Extensions 

Why do we need the DCPS Essential 
Practices? 

The DCPS Essential Practices are vital to the work of increasing 
student achievement in two fundamental ways. First, they 
provide a common language for effective instruction, which 
enables us to align IMPACT and professional support. Second, 
they provide clear expectations for teachers and illustrate what 
success looks like in DCPS classrooms.

Who developed the DCPS Essential 
Practices? 

Teachers, administrators, instructional staff from the DCPS 
Central Of�ce, and many others participated in the development 
of the DCPS Essential Practices. As part of that process, 
numerous sources were consulted, including:

�Q Achieve the Core’s Instructional Practice Guides 

�Q Carol Dweck’s Mindset 

�Q Charlotte Danielson’s Framework for Teaching

�Q Common Core State Standards

�Q College Career and Civic Life C3 Framework for Social 
Studies State Standards

�Q Common Career Technical Core Standards

�Q DCPS’s Teaching and Learning Framework 

�Q Doug Lemov’s Teach Like a Champion 

�Q Elizabeth Green’s Building a Better Teacher

�Q Grant Wiggins & Jay McTighe’s Understanding by Design

�Q Insight Education Group’s Core Framework

�Q Next Generation Science Standards

�Q Research for Better Teaching’s Skillful Teacher

�Q Robert Marzano’s Classroom Instruction that Works

�Q Sharroky Hollie’s Culturally and Linguistically Responsive 
Teaching and Learning 

�Q Teach For America’s Teaching as Leadership Framework

�Q Teaching Tolerance’s Anti-Bias Framework  

�Q TNTP’s 

 TNTP’s 
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Who conducts IMPACT observations? 

IMPACT observations are conducted by administrators.* During 
these observations, your practice is assessed according to the 
Essential Practices rubric.

How many IMPACT observations will I 
receive? 

You will receive either one or two observations.** Expert level 
teachers will be automatically opted out of a second observation 
if they receive a 3.0 or higher in Cycle 1. 

If I am an Expert Teacher and qualify 
for reduced IMPACT observations, 
may I request to receive an additional 
observation? 

Yes. After Cycle 1 ends, the IMPACT team will notify all  
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TLFEP

Will I receive an informal observation?

You will receive an informal observation prior to your �rst formal 
observation of the year. This observation will be at least 15 
minutes long, and you will receive written feedback from your 
observer, which can be viewed in the IMPACT database within 
15 calendar days of your informal observation. You may or may 
not receive scores or have a conference with your observer after 
your informal observation. Only scores associated with formal 
observations are included in calculations for your �nal IMPACT 
score. 

Will IMPACT observations be 
announced or unannounced?

IMPACT observations are unannounced.*

http://impactdcps.dc.gov
http://impactdcps.dc.gov
mailto:impactdcps@dc.gov
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ESSENTIAL PRACTICESEP

ESSENTIAL 
PRACTICE1 CULTIVATE A RESPONSIVE LEARNING COMMUNITY

1.A  Supportive Community 1.B  Student Engagement 

LE
V

E
L 

4

All students are valued members of a welcoming and responsive 
learning community.* Students are authentically welcoming and 
responsive to one another. 

All students are engaged throughout the learning experience OR 
almost all students are engaged throughout the learning experience 
and the teacher responds to disengagement by inviting students 
back in to the learning experience. Students demonstrate deep 
investment in the learning experience.

For example, the students:
•  Demonstrate interest in the thoughts, opinions, and well-being of each other
•  Provide peers with meaningful and speci�c feedback/praise
•  Productively collaborate across difference (e.g., cultural, racial, linguistic,  

dis/ability, and/or gender)

See also examples from Level 3

For example, the students: 
•  Persevere when they struggle with challenging content or activities
•  Demonstrate interest in, commitment to, or excitement about what they are 

learning and doing

See also examples from Level 3

LE
V

E
L 

3

All students are valued members of a welcoming and responsive 
learning community.*

All students are engaged throughout the learning experience OR 
almost all students are engaged throughout the learning experience 
and the teacher responds to disengagement by inviting students 
back in to the learning experience.

For example, the teacher: 
•  Demonstrates interest in the thoughts, opinions, and well-being of all students 
•  Fosters student thinking about and planning for long-term goals
•  



ESSENTIAL 
PRACTICE1 CULTIVATE A RESPONSIVE LEARNING COMMUNITY

English Language Arts Content-Speci�c ExamplesMathematics Content-Speci�c Examples

Module 
Examples

LEAP modules support teachers in developing students’ 
abilities to contribute to a responsive learning 
community. 

Module 
Examples

LEAP modules support teachers in developing students’ 
abilities to contribute to a responsive learning 
community.  

K–5 LEAP modules feature the following core instructional practices:
•  
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ESSENTIAL PRACTICESEP

ESSENTIAL 
PRACTICE3 LEAD A WELL-PLANNED, PURPOSEFUL LEARNING EXPERIENCE

3.A  Skillful Design 3.B  Skillful Facilitation 
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ESSENTIAL PRACTICESEP

ESSENTIAL 
PRACTICE3 LEAD A WELL-PLANNED, PURPOSEFUL LEARNING EXPERIENCE

Mathematics Content-Speci�c Examples

Essential 
Practice 
Examples

This practice aligns with Instructional Practice Guide 
(IPG) Core Action 2: Employ instructional practices that 
allow all students to learn the content of the lesson. 

Module 
Examples

LEAP modules incorporate NCTM’s Eight Effective 
Teaching Practices in order to support teachers in 
designing and implementing learning experiences that 
enable all students to grapple with and master complex 
mathematical skills and concepts.  

For example, the learning experience: 
•  
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ESSENTIAL PRACTICESEP

ESSENTIAL 
PRACTICE4 MAXIMIZE STUDENT OWNERSHIP OF LEARNING

4.A  Cognitive Work  4.B  Higher-Level Understanding 

LE
V
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Students spend the majority of the learning experience engaged in 
meaningful cognitive work, including explaining their thinking with 



ESSENTIAL 
PRACTICE4 MAXIMIZE STUDENT OWNERSHIP OF LEARNING

English Language Arts Content-Speci�c Examples

Essential 
Practice 
Examples

This practice aligns with Instructional Practice 
Guide (IPG) Core Action 3: Provide all students with 
opportunities to engage in the work of the lesson. 

Module 
Examples

LEAP modules support teachers in engaging their 
students in a rigorous and student-centered balanced 
literacy approach. 

For example, students: 
•  
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ESSENTIAL 
PRACTICE4 MAXIMIZE STUDENT OWNERSHIP OF LEARNING

Mathematics Content-Speci�c Examples

Essential 
Practice 
Examples

This practice aligns with the Standards for 
Mathematical Practice and Instructional Practice Guide 
(IPG) 3: Provide all students with opportunities to 
exhibit mathematical practices while engaging with the 
content of the lesson.

Module 
Examples

LEAP modules support teachers in planning and 
implementing instruction that engages students in 
meaningful cognitive work and that moves them toward 
higher-level understanding of complex mathematical 
concepts.

For example, students: 
•  Make sense of problems and persevere in solving them (e.g., analyze givens, constraints, 

relationships, and goals and change course if necessary in order to solve complex problems)    
•  Reason abstractly and quantitatively (e.g., both decontextualize problems by representing them 

symbolically and contextualize problems by attending to the meaning of symbols)  
•  Construct viable mathematical arguments (e.g., make logical conjectures, justify conclusions, 

and respond to the arguments of others)  
•  Model with mathematics (e.g., apply mathematics to solve real-world problems) 
•  Use appropriate tools strategically (e.g., use technological tools to explore and deepen 

understanding of concepts)
•  Attend to precision (e.g., provide carefully formulated explanations, examine claims, and make 

explicit use of de�nitions)
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PUTTING IT ALL TOGETHER

What does this section explain?
This section is designed to help you understand how all of the components of your assessment will come together to form an 
overall IMPACT score and rating. 

Step 1

We begin by identifying your overall score for each component of your assessment. Recall that, for all components other than 
Core Professionalism, the score will always range from 4.0 (highest) to 1.0 (lowest).

Step 2

We then multiply each component score by its percentage from the pie chart at the beginning of this guidebook. This creates 
weighted scores for each component. The chart below provides an example.

Step 3

We then add the weighted scores to arrive at a total score. The total score will always be between 100 and 400.

Step 4

We then adjust your total score based on your rating for Core Professionalism. If your rating for this component is Meets 
Standard for both cycles, then your total score remains unchanged. If not, then 10 points are subtracted from your total score 
for each cycle in which your rating is Slightly Below Standard, and 20 points are subtracted for each cycle in which your rating 
is Signi�cantly Below Standard. In the example above, the individual’s rating for all cycles is Meets Standard, so no points have 
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Step 5

Finally, we take your adjusted score and use the scale below to arrive at your �nal IMPACT rating.

Step 6 

Your �nal IMPACT rating will determine your advancement up the Leadership Initiative for Teachers (LIFT) ladder as shown below.  
Once you’ve entered a particular stage, you will remain there until you earn the requisite consecutive Effective and/or Highly 
Effective ratings to progress to the next stage. You cannot move backwards along the ladder; you can only advance. Refer to the 
LIFT guidebook on the DCPS website for additional detail.

Note: If you are not employed by DCPS for the entire year (for example, because you joined the school system partway through 
the year), or if, while employed by DCPS, you have an absence which causes you to miss one or more of your assessments, DCPS 
may at its discretion make adjustments to the IMPACT system to ensure that you receive a �nal IMPACT score for the year. These 
adjustments may include, among other things, changing deadlines, changing the number of assessments, and changing the 
type of assessment. Also, if unexpected circumstances interfere with the completion of one or more of your assessments, DCPS 
may nevertheless issue a �nal IMPACT score and consequences based on the remaining assessments. Finally, DCPS reserves the 
right to make any additional modi�cations to the IMPACT system during the school year. DCPS will provide notice of any such 
modi�cations prior to their implementation. (For the purposes above, “assessments” refers to observations, conferences, holistic 
reviews, data, and other means of measuring performance.)

ADVANCING UP THE LIFT CAREER LADDER
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2 Highly 
Effective ratings

2 Highly 
Effective ratings

1 Highly 
Effective rating

1 Highly 
Effective rating

2 Effective 
ratings

2 Effective 
ratings

OVERALL IMPACT SCALE

INEFFECTIVE MINIMALLY EFFECTIVEDEVELOPING EFFECTIVE HIGHLY 
EFFECTIVE

100 
Points

200 
 Points*

250 
    Points**

300 
  Points†

350 
  Points‡

400 
Points

* A score of exactly 200 would be classi�ed as Minimally Effective.

** A score of exactly 250 would be classi�ed as Developing.

† A score of exactly 300 would be classi�ed as Effective.

‡ A score of exactly 350 would be classi�ed as Highly Effective.
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If I earn a Minimally Effective rating and then a Developing rating, will I have one more 
year to improve?

Yes, you will have one additional year to improve your performance to Effective or Highly Effective. However, if you receive a third 
consecutive rating that is below expectations (i.e., Ineffective, Minimally Effective, or Developing), you will be subject to separation 
regardless of union af�liation or position change. 

If I earn a Developing rating and then a Minimally Effective rating, will I have one more 
year to improve?

No. In this case, your performance will have declined from below expectations (Developing) to signi�cantly below expectations 
(Minimally Effective). As a result, you will be subject to separation regardless of union af�liation or position change.

What can I do if I disagree with my �nal rating?  

If you receive a �nal IMPACT rating of Ineffective, Minimally Effective, or Developing and you would like to appeal your rating, 
you may �le a formal appeal to the Chancellor. A three-member panel comprised of senior leaders in DCPS will convene to review 
all appeals and provide a recommendation to the Chancellor who will make a �nal decision. More information regarding the 
Chancellor’s Appeals Process will be shared with eligible employees.

Note: Employees may have other appeals options available through their union’s collective bargaining agreement and are 
encouraged to contact their union representative for more information. 
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http://impactdcps.dc.gov
mailto:impact.dcps%40k12.cps1ervsubject=


https://dcps.instructure.com/courses/33730/pages/impactplus
http://osse.dc.gov/investmentinschools
https://dcps.instructure.com/courses/33730/pages/impactplus
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If I am employed by DCPS for only part 
of the school year, will I receive the full 
bonus? 

No. Assuming you are employed by DCPS (or are a new 
retiree) at the time of the bonus distribution, your bonus 
will be prorated according to the number of full months you 
worked during the school year in which you earned the Highly 
Effective rating.

If I am on leave at the time of bonus 
distribution, will I be eligible for the 
bonus? 

Teachers on FMLA leave at the time of bonus distribution will 
receive the bonus at that time. If you are on a different kind 
of leave, please consult the IMPACTplus page on Canvas or 
contact the IMPACT team for additional information about 
bonus eligibility at 202-719-6553 or impact.dcps@k12.dc.gov.

Are there any conditions attached to 
accepting this bonus? 

Yes. After accepting the bonus, you will no longer have access 
to the “extra year,” early retirement, or buyout options if you 
are excessed at any time in the future and cannot �nd a 
placement at another school.

If I have additional questions about the annual 
bonus, whom should I contact? 

Yment,680 (e an)40oyed kindEffective r9ceive the bonus at th(TJ goonger haveUS)/MCID 2370 >>BDC  1 0.46 0.05 0.195k /T1_1 1 Tf 12 0 0 12 48.96 548.022 Tm [(If I ament,06.518.8 (s)Hong (ew1 (or thcommunico )]]25.5<1 (th DCPStUS)/MCID 2390 >>BDC  /T1_2 1 Tf 0 Tc 6us,)25 ( whom should Iwhe.069 I wng (eantLang (en-will nonger have?-US)/MCID 2390 >>BDC  /T1_2 1 Tf 0 Tc 7 1 Tf 11 0 0 11 48.96 374.022 Tm [(Y)55 (ment5720 (e an)40OnceLang (nua <</Lang (en-(e an)40OnceLang (nrCnr1gg83736 2 andTf 0 TLanDCPSt-0.01cps@26 3imn1 o/T1_2fyu )]Tvia 3imn1 o/T1_2fyu )]Tvia 3imn1 o/T1_2fyuasangdn nYk>BDC  /T1_2 1 Tf 0 T(E 9.87S6ll I be eligible f)20.1 (or the )]TJ EMC e?-US)36 2Mthcom3gd/ at the time of the bof you )]TJ EMC  /P <) of you )]TJ EMC  /P <) of you 

https://dcps.instructure.com/courses/33730/pages/impactplus
http://impactdcps.dc.gov
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How will my compensation increase over 
time through LIFT?

All Effective and Highly Effective teachers will continue to 
earn the annual step increases outlined in the Washington 
Teachers’ Union contract. However, at the Advanced, 
Distinguished, and Expert Teacher LIFT stages, teachers in 
high-poverty schools will earn signi�cantly larger base salary 
increases, as outlined on the previous page. 

Will the service credit count for 
retirement eligibility? 

No. Your retirement eligibility will still depend on the actual 
number of years you have worked in the school system. 

For how many years do I need to teach in 
a high-poverty school in order to qualify 
for the base salary increase? 

You must be teaching in a high-poverty school during the 
year in which you qualify for a service credit and during the 
following school year. 

Are there any conditions attached to 
accepting the increase in base salary? 

Yes. After accepting the increase, you will no longer have 
access to the “extra year,” early retirement, or buyout options 
if you are excessed at any time in the future and cannot �nd a 
placement at another school. 

Am I required to accept the increase in 
base salary? 

No. If you would prefer not to give up the “extra year,” early 
retirement, or buyout options related to excessing, you may 
forgo the increase in base salary.

If I reach the Expert stage at a low-
poverty school, am I permanently 
ineligible for the base salary increase? 

No. A teacher who reached the Expert Teacher stage at a 
low-poverty school will become eligible if he or she moves 
to a high-poverty school, earns two consecutive Highly 
Effective ratings, and teaches in a high-poverty school for 
an additional year. In this circumstance, the teacher will be 
awarded the base salary increase at the start of the third 
consecutive year in a high-poverty setting. 

This policy applies only to teachers who entered the Expert 
Teacher LIFT stage immediately before or after teaching in a 
low-poverty school, and who were previously ineligible for the 
service credits and education level promotion associated with 
this stage. Please note that teachers may not retroactively 
receive credits associated with the Advanced or Distinguished 
stages, or service credits for which they were previously 
eligible but declined.

If I have additional questions about the increase in base salary, 
whom should I contact? 

Please contact the IMPACT team at 202-719-6553 or impact.dcps@k12.dc.gov.
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http://impactdcps.dc.gov
https://dcps.instructure.com/courses/33730/pages/impactplus
http://osse.dc.gov/investmentinschools


https://dcps.instructure.com/courses/33730/pages/impactplus
https://dcps.instructure.com/courses/33730/pages/impactplus
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CONCLUDING MESSAGE

This system is called “IMPACT” because you, the adults serving in our schools, 
have the ability to make a dramatic, positive impact on our students’ lives. In 
fact, DCPS is on the rise because great educators and staff like you support 
our students in and outside the classroom. The vibrant, dedicated, and diverse 
adults in our schools drive our achievements, including a rising enrollment rate, 
improved student achievement, and increased student satisfaction.

While the goals we set for our students and ourselves are bold, they represent 
what we can and must do, together, to ensure that our students receive a �rst-
rate education that will open a world of possibilities for them.

Through our collective commitment to excellence and equity, our school leaders, 
teachers, staff, parents, community partners, and students, we will keep DCPS 
rising!
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NOTES
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NOTES






