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https://dcps.dc.gov/sites/default/files/dc/sites/dcps/publication/attachments/DCPS%20Strategic%20Plan%20-%20A%20Capital%20Commitment%202017-2022-English_0.pdf
https://dcps.dc.gov/sites/default/files/dc/sites/dcps/publication/attachments/DCPS%20Strategic%20Plan%20-%20A%20Capital%20Commitment%202017-2022-English_0.pdf
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for students who quality or 1% of the special education population. Attainment Core Content is 
delivered in grades 3-12. In high school, it is designed primarily for students who are earning a 
certificate of IEP completion. 
 
AEPS 
The medical and educational supports (MES) program utilizes the Assessment, Evaluation and 
Programming System (AEPS) for infants, toddlers and young children. MES programs serve DCPS 
students PK3 �t 
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F. Contact Numbers for Speech and Language Pathology Department 

Office Location Information 

Central Office Speech, Language & Hearing Department 
Office 

** Office Hours: Monday 12 PM �t 4 PM** 

Office of Teaching and Learning 
Division of Specialized Instruction 

1200 First Street, NE 
8th Floor 

Washington, DC 20002 

Emery Elementary School 
1721 First Street NE 
Rooms 102 and 104 

Washington, D.C. 20002 
 

 
                     

Program Manager Cell Phone Number Fax Number 

GaBriana Dennis, M.A., CCC-SLP (202) 906-0221 (202)654-6083 

Darla Kimbrough, M.S., CCC-SLP (202) 281-8516 (202) 442-4368 

Tiffany A. White, M.Ed., CCC-SLP (202) 505-0756 (202)535-
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This guidebook replaces any guidebook introduced previously. Providers should expect to 
receive supplemental policy and procedure documents and training throughout the current 
school year.  
 
A.  DUTIES & RESPONSIBILITES  
 

Each week, Speech Language Pathologists are expected to complete activities such as 
attending meetings (including but not limited to Student Support Team (SST), 
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�x Serves as a resource to school staff members in the development of a balanced program 
for oral communication and speech, language and literacy development. 

 

�x Provides direct/indirect service to students diagnosed with a swallowing disorder as it 
relates to the educational environment. 

 

�x Provides an implemented therapeutic program to meet individual needs of students 
with a diagnosed communication impairment. 

 

�x Assists and guides teachers in observing, describing and referring suspected and 
identified speech and language impairments. 

 

�x Assists in proper referrals of students to agencies and specialists in the community as 
appropriate. 

 

�x Provides appropriate individualized programs of therapy to meet ind�]�À�]���µ���o���•�š�µ�����v�š�•�[��
needs and correct existing speech or language impairments. 

 

�x Provides a comprehensive assessment and diagnosis of speech, voice, and language 
impairments. 

 

�x Keeps thorough records for each student receiving therapy or other school-provided 
speech-language services. 

 

�x Compiles case history data on those cases where additional family history, health 
history, and early developmental history are deemed appropriate.  

 

�x Conducts speech, language and hearing screenings. 
 

�x Coordinates assistive technology support services. 
 

�x Participates/lends to child study committees.  
 

�x    Supervises support personnel/ Speech-Language Pathology Clinical Fellows 
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SUPERVISORY CONTROLS  
 
The incumbent works under the broad general direction and guidance of the Director for 
Related Services and Non-School Based Programs and specifically under the direction and 
guidance of the Program Managers of Speech Language Programs.  The incumbent 
consults with the Program Managers of Speech Language Program services on critical 
problems relative to DCPS divisions and departments, and their compliance with the 
Individuals with Disabilities Education Act of 2004 and any and all future reauthorizations 
of the Individuals with Disabilities Education Act. 
 
GUIDELINES 
 
Guidelines include but are not limited to the following: Codes of Federal Regulations, the 
District of Columbia Board Rules, and District of Columbia Public Schools Guidelines. 
 
The incumbent exercises judgment in determining what guidelines are applicable, in 
interpreting these, guidelines and in deciding what matters to discuss with the Program 
Managers of Speech and Language Programs. 
 
COMPLEXITY 
 
The nature of assignments is complex; therefore, the incumbent is expected to identify 
the area of difficulty and suggest/discuss means and methods to overcome those 
complexities.  The incumbent is expected to use originality and ingenuity in overcoming 
problem areas. 
 
SCOPE AND EFFECT 
 
The purpose of this position is to eliminate, reduce and/or provide compensatory 
strategies in the area of speech and language development.  The speech language 
pathologist will support the stude�v�š�[�•�� �����]�o�]�š�Ç�� �š�}�� �����Œ�]�À���� �(�µ�o�o�� �����v���(�]�š�� �(�Œ�}�u�� �š�Z���� ���]�•�š�Œ�]���š�[�•��
educational program.  The impact of such a position is felt throughout the Office of 
Specialized Instruction 
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PERSONAL CONTACTS 
 
Contacts are with employees throughout DCPS, other District government agencies and 
offices, parents, constituency groups, advocates, attorneys, vendors and other related 
agencies. 
 
PURPOSE OF CONTACTS 
 
The purpose of the contacts is to encourage support and understanding of DCPS work 
regarding Special Education as it relates to Speech-Language Pathology, to serve as a link 
between DCPS and the parent/guardian to coordinate work activities, to exchange and 
clarify information and resolve Special Education problems and concerns.

https://osse.dc.gov/ed-credentials


http://doh.dc.gov/node/145912
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IDEA & Ethics 
Relates Service Providers (RSPs) are bound by: 

�x State and federal laws (IDEA and OSSE) 

�x Professional codes of ethics 

�x Professional association guidelines 

�x State professional licensing boards (OSSE and DOH) 

�x Teacher organizations (WTU and CSO) 

 
Most Frequently Recurring Ethics Issues 

�x Cultural Competence 

o Discrimination in the provision of services and/or interactions with colleagues 

and students 

o Lack of competence in the selection, administration and/or interpretation of 

diagnostic and/or treatment materials or approaches 

�x Reimbursement for services 

o Misrepresenting services to obtain reimbursement 

o



 
 
 

 
 
 

 

http://www.asha.org/slp/schools/prof-consult/ethicsschoolspractice.html
http://www.asha.org/slp/schools/prof-consult/ethicsschoolspractice.html
http://www.asha.org/slp/schools/prof-consult/ethicsFAQsforschools.htm
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Education. 
�ô�X�����^�h�•�����}�Œ���o�}�•���_���o�����À�����u�µ�•�š�����������Æ�Z���µ�•�š�������‰�Œ�]�}�Œ���š�}���š�Z�����µ�•�����}�(�����v�v�µal leave. 
9.   All compensatory time or overtime must be approved by the Deputy Chancellor for 

Special Education prior to the work being performed and provide a copy to your 
supervisor. 

     10. 

https://pshcm.dc.gov/
https://ess.dc.gov/


 
 
 

 
 
 

 

https://sites.google.com/a/dc.gov/octo-peoplesoft-support/information-for-managers/peoplesoft-training/mandatory-time-and-labor-training/etime-training
http://dcps.dc.gov/DCPS/About+DCPS/Human+Resources
http://pshcm.dc.gov/
https://ess.dc.gov/


 
 
 

 
 
 

 
District of Columbia Public Schools | School Year 2020-2021     Page 28 of 279 

 
 

Speech and Language Program Guidebook  
 

school year.  General leave and personal business leave shall not be cumulative. Unused sick leave 
shall be carried forward from year to year.  

c. A service provider who becomes sick or disabled to the point that he/she is unable to do his/her 
job, or has a scheduled medical or dental appointment, shall be permitted to use his/her 
accumulated leave in accordance with the Rules of the Board. Leave requests for medical or 
dental appointments must be made by the service provider to his/her immediate supervisor as 
soon as the appointment is known to the employee. If a service provider cannot report for work 
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k. One day of "individual professional development leave" shall be posted at the beginning of each 
school year for all bargaining unit members. Such leave shall be cumulative and unused "individual 
professional development leave" shall be carried over from year to year as part of the cumulative 
sick leave. The Chancellor and the President of the WTU shall mutually agree on t
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training courses, workshops and to visit industry and other schools during regular duty hours are 
considered to be in an administrative leave status.
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or injury. 
 
�d�Z�����š���Œ�u���^�•���Z�����µ�o�������]�v�������À���v�����_���u�����v�•�������(�}�Œe the start of the third bi-weekly pay period prior 
to the end of the leave year. 
 
e.  Restoration of Leave 

 
1.  The Board is responsible for notifying the membership of, and providing the required 
form(s) for, the process to be followed in the restoration 
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leave credit. If the employee voluntarily or involuntarily terminates their employment 
prior to the repayment of the advance sick leave, the employee will be required to repay, 
at their then current rate of pay, the amount remaining. 
 

 
3.  Court & Jury Leave 

a.  Service providers shall be entitled to a leave of absence with pay when they are 
required to report for jury duty or to appear in court as a subpoenaed witness, other than 
as a litigant, or to respond to an official subpoena from duty authorized government 
agencies.  Service providers shall provide a copy of the documentation, in the form of the 
subpoena or jury duty notice, to the supervisors.  Any pay received for service as a witness 
or juror, other than expenses, must be submitted to the D. C. Public Schools, Department 
of Human Resources. 
 
b.  If a service provider is excused from jury duty for a day or a substantial portion thereof 
the service provider shall report to their place of employment and perform the duties 
assigned for that day or portion thereof. 

 
4. Family & Medical Leave (FMLA) 

   
In accordance with D.C. Official Code §32-501, et seq., the Board acknowledges that an 
eligible employee who is employed for one year without a break in service except for 
regular holidays and worked at least 1,000 hours during a 12-month period shall be 
entitled to a total of 16 work weeks of family leave during any twenty-four (24) month 
period for: 

 
 a.  The birth of a child of the employee: 
 b.  The placement of a child with the employee for adoption or foster care;  

c. The placement of a child with the employee for whom the employee permanently 
assumes and discharges parental responsibility; or 

 d.  The care of a family member of the employee who has a serious health  
condition.  D.C. Official Code §32-502(a). 

 e.  Family member means: 
i.  A person to whom the employee is related by blood, legal custody, or marriage;  
ii.  A child who lives with an employee and for whom the employee permanently 
assumes and discharges parental responsibility; or 
iii.  A person with whom the employee shares or has shared, within the last year, 
a mutual residence and with whom the employee maintains a committed 
relationship.  D.C. Official Code §32-501 (4). 
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shall not exceed sixteen (16) work weeks during any twenty-four (24) month 
period.  D.C. Official Code §32-503 (a).
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3.  Salary Allowance:  A service provider granted sabbatical leave shall receive a 
maximum of fifty (50) percent of his/her salary for the period of the sabbatical leave 
minus all required and/or elected deductions.  Should the sabbatical leave be for 
participation in a program for which the officer is to receive remuneration, the total 
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Satisfactory service as a probationary or permanent employee in the DC Public Schools 
shall be credited in determining eligibility for leaves of absence for educational purposes 
with or without pay.   
 

7. Leave for Council Business 
 
a.  Service providers elected to full time Council positions may be granted a leave of 
absence without pay for a period of one (1) year.  Service providers granted leave of 
absence shall retain all rights to reinstatement and shall continue to accrue seniority. 
   
b.  Service providers who are granted leave without pay for Council business may elect to 

receive retirement credit for such period of leave in accordance with the DC Official 
Code §38-2021.01 (a). 

 
8.  Return from Leave 
 

A service provider returning from Family and Medical leave or educational/sabbatical 
leave of absence shall have the right to return to his/her former position or to an 
equivalent position and the same salary class.  Excluding returns from Family and Medical 
leave, the returning service provider will be returned to his/her former or equivalent 
position if he/she has maintained appropriate/requisite certification/licensure and is 
considered to be in good standing at the time of scheduled return from leave.  

 
9.  Special Leave 
  

Service providers required by the Chancellor to serve as administrators or supervisors of 
the regular summer school program during the entire period of the program shall be 
entitled to ten (10) days of special leave.  The additional leave resulting from this provision 
�u�µ�•�š���������µ�•�������‰�Œ�]�}�Œ���š�}���š�Z�����•���Œ�À�]�������‰�Œ�}�À�]�����Œ�[�•���v���Æ�š�������u�]�v�]�•�š�Œ���š�]�}�v���}�(���š�Z�����Œ���P�µ�o���Œ���•�µ�u�u���Œ��
school program.  If the service provider has been denied requested utilization of earned 
Special Leave, due to exigencies of their position or responsibilities, prior to retirement, 
termination or non-reappointment, the service provider will receive a lump sum payment 
for the number of days not utilized at their rate of pay on the effective date of the payout. 

10.  Sick Leave Bank 
 

A sick leave bank for service providers shall be established and operated under the 
guidelines approved by the Board and Council. 

 
11.  Funeral/Bereavement Leave 
 

a.  Four (4) additional days of leave without loss of pay and benefits will be gra



 
 
 

 
 
 

 

https://dcps.dc.gov/publication/employee-rights-and-responsibilities-policy
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maternity leave; 3.) retirement; and/or 4.) resignation during the school year. Please review the 
below information and discuss with your assigned PM prior to your leave/departure.  
 

�†  Weekly documentation through the agreed upon date of leave must be submitted into 

SEDS by COB (3:30 PM). 

�†  Service tracker notes for all students must be finalized by COB (3:30 PM) on the last date 

of leave for all services rendered during the month. 

�†  Submission of the Missed Session form to capture services missed between the 

beginning of school through the date of your leave/departure. 

�†  Completion of information in SEDS for upcoming IEP meetings (Present Levels of 

Performance, Goals, Service Duration/frequency) for students on your current caseload 

for up to two weeks post the date of your intended leave/departure. 

�†   A letter must be sent home to the parents of the students that you service to notify 

them of your departure/upcoming leave. 

�†  Return all assessment and intervention materials and laptop that were loaned during 

the time of your hire. Please make arrangements with your assigned PM regarding the 

delivery/drop-off of these materials (This only applies to providers who are resigning or 

retiring). 

�†  Completion and uploading into SEDS the assessment reports for students (along with 

their information in the PLAAF, speech and language goals, and recommendation for 

service amount) 

�†  Most current therapy schedule and caseload roster information 

�†  Submit formal letter of resignation to be submitted via the Quickbase link, which will be 

provided by your Program Manager  

o This must be done at least two or more weeks prior to resignation/retirement 

date from DCPS 

J.    DRESS EXPECTATIONS  
 

It is the �‰�Œ�}�À�]�����Œ�[�•��responsibility to find out the dress code requirements for their assigned 
school site and to wear the appropriate attire.  Providers must be in compliance with the 
dress code for the school. Cleanliness and professionalism are the primary 
considerations.  The following is a non-exhaustive list of expectations:  
 
a.   All clothing should be clean, and neat.  Clothing should not contain any suggestive or 

offensive pictures or messages. 
b.    Tops should be of opaque fabric (not see-through), fit appropriately, not too low 

cut, tight or loose, and long enough to remain tucked in with movement (i.e., no 
bare midriffs). Showing of cleavage is not appropriate.  Tops should allow for rising 
of hands above head without exposing skin. T-shirts that convey a casual 



 
 
 

 
 
 

 

http://impactdcps.dc.gov/
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All school-based SLPs are in Group 12A.  There are four IMPACT components for the members of 
Group 12A.  Those components include: 

�x Related Service Provider Standards (RSP)  
�x Assessment Timeliness (AT)  
�x Core Professionalism (CP) 
�x Individual Education Plan Timeliness (IEPT) 

 
Please refer to your Group 12 IMPACT book for additional information.  You may also contact 
the IMPACT office at (202) 719-6553 or impactdcps@dc.gov. 
 
L. INCLEMENT WEATHER POLICY 
 

As you know, inclement weather has the potential to impact our school schedule (delayed 
openings or school closings).    As in the past, the decision made and announced will be 
one of the following: 
 
Inclement Weather Options    

�x Option 1: All schools and district administrative offices are closed. Only essential 
personnel report to work.     

�x Option 2: Schools are closed. District administrative offices are open.     
�x Option 3: Schools open for students and teachers two hours late.  District 

administrative offices open on time.     
�x Option 4: Schools and district administrative offices open two hours late.   

 
Notification Options: 
When poor weather requires changing school schedules, DCPS works closely with radio, 
TV and other news outlets to notify the community.  During these situations, it is 
important that related service providers monitor one of the stations listed below or check 
this page.  Look for updates (i.e. delayed openings or complete closures) on the radio and 
TV stations below. DCPS aims to work with stations to post closings by approximately 5:30 
am. 

  

�x AM Radio     
 WMAL (630), WOL (1450), Radio America, Spanish (1540), WTOP (1500) 

�x FM Radio  
 WAMU (88.5), WTOP (103.5), WHUR (96.3) 

�x Television  
 Channels 4, 5, 7, and 9 and Cable Channels 8, 16 and 28 

�x Website 
www.dc.gov/closures  

   www.dcps.dc.gov  

�x Telephone 

file:///C:/Users/Users/reginagrimmett/Library/Caches/TemporaryItems/Library/Caches/TemporaryItems/Outlook%20Temp/impactdcps@dc.gov
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Mailbox   
Service providers are encouraged to check with school staff regarding correspondence. 
Route
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SECTION III 
Special Education Disability Classifications and Process 

 
The Division of Specialized Instruction (DSI) Special Education Reference Guide contains IEP 
Process and related guidance on the implementation of the IEP Process as well as best practices 
for implementation of the IEP Process.  This IEP Process Guide will help answer questions about 
referrals to special education, the eligibility process and IEP development and implementation 
processes.  
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Emotional Disturbance (ED) 

Exhibit one or more of the following characteristics over a long period of time and to a marked 
degree that adversely affects educational performance: 

�ƒ An inability to learn that cannot be explained by intellectual, sensory or health 
factors 

�ƒ Have a history of difficulty in the educational setting in relating to adults and / or 
peers as reflected by a diminished capacity to learn, and the inability to comply with 
school rules due to a limited frustration tolerance level 

 

Specific Learning Disability (SLD) 

The student must exhibit a disorder in one or more of the basic psychological processes involved 
in understanding or in sign language, spoken or written, which may manifest itself in an 
imperfect ability to listen, think, speak, read, write, speak or to do mathematical calculations. 
 

Speech Language Impairment (SLI) 

To be eligible for SLI, a student must: 
�ƒ Exhibit a communication disorder, such as stuttering, impaired articulation, a 

language impairment or a voice impairment that adversely affects educational 
performance 

�ƒ Be diagnosed by a speech language pathologist 
�ƒ Be certified by the MDT as qualifying and needing special education services 

NOTE 

Speech and Language Only IEPs (SLP as a Primary and a Related Service) 

Speech and language services can be provided either as a primary service or as a related service.  A 
primary service consists of speech language services as the specialized instruction needed by a 
child with a disability of SLI to benefit from special education.  When speech is the primary service, 
�š�Z�����•�š�µ�����v�š�[�•�����]�•�����]�o�]�š�Ç�����o���•�•�]�(�]�����š�]�}�v���u�µ�•�š���������^�>�/���~�^�‰�������Z���>���v�P�µ���P�����/�u�‰���]�Œ�����•�X Occupational and 
Physical therapy services should not be automatically added to Speech and Language only IEPs. 
If it is found that an additional disability is suspected, the IEP team should be consulted and 
additional assessments considered. 
 

Hearing Impairments including Deafness / Hard of Hearing (HI) 

To be eligible as a student with deafness, a student must meet the following criteria by an MDT: 
�ƒ An assessment by an audiologist or otolaryngologist who determines that there is a 

bilateral impairment in excess of 71 dB and connected speech is not understood at 
any intensity level 

�ƒ Communication must be augmented by signing, lip reading, cued speech and / or 
other methods 

 
To be eligible as a student hard of hearing, a student must meet the following criteria by a MDT: 
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Developmental Delay (DD) 

To be eligible for special education as a student with a developmental delay, a student must: 
�ƒ Be aged three to seven  
�ƒ Experiencing development delays and measured by appropriate diagnostic 

instruments and procedures, in one or more of the following areas: 
�ƒ Physical development 
�ƒ Cognitive development 
�ƒ Communication development 
�ƒ Social or emotional development 
�ƒ Adaptive development 

�ƒ Be certified by the MDT as qualifying and needing special education services 
 

Special Education Law 
 
Individuals with Disabilities Education Improvement Act (2004) 
 
On December 3, 2004, the Individuals with Disabilities Education Improvement Act of 2004 
(IDEA 2004) was enacted into law as Public Law 108-446. The statutes, as passed by Congress 
and signed by the president, reauthorized and made significant changes to the Individuals with 
Disabilities Education Act of 1997 (IDEA 1997) 
 
IDEA 2004 intended to held children with disabilities achieve high standards �t by promoting 
accountability for results enhancing parental involvement, using proven practices and materials, 
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�x Initial Evaluation: Requires LEAs to make reasonable efforts to obta

279
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The Special Education Process 
 

 

 

Annual Review/Re





 
 
 

 
 
 

 
District of Columbia Public Schools | School Year 2020-2021     Page 56 of 279 

 
 

Speech and Language Program Guidebook  
 

This process is a vital part of the student referral process. Members of the RTI include three to 
five members. Examples of team members include an administrator, a counselor, a regular 
education teacher, a special education teacher, a school social worker, a parent, specialist or 
other central office persons, as appropriate. Speech Language Pathologists should serve as 
consultants to the team. The RTI pre-referral process should be implemented over approximately 
six weeks, to determine if the recommendations are successful. If the strategies are not successful 
the team can meet again to modify the strategies.  Students should be referred to Special 
Education if a number of important decision criteria are met:  
 
�{ Reasonable classroom interventions of sufficient duration have been carefully attempted, 

without success. 
�{ The cause of the problem is suspected to be a disability that cannot be resolved without 

special education services. 
 
Exceptions to the process include those students for whom RTI would delay obviously needed 
special education services.  In these cases, the RTI process may occur concurrently during the 
special education referral/assessment process.  
 
As a Speech Language Pathologist, you may be asked to consult on the pre-referral RTI team for 
certain students.  As a member of the pre-referral team, you should provide strategies to the 
teacher and parent to address the identified communication concerns.  In addition, tier 1 or 2 RTI 
interventions, strategies and techniques may be required by the Speech Pathologist. If the SST 
process is not successful in addressing the communication concerns, the student should be 
referred for a special education evaluation. 
 
Effective SY 2017 �t 2018, RSPs will be able to document pre-referral interventions in the 
Accelify, which is accessible through quickbase by accessing the following website: 
https://dc.acceliplan.com/app/home  
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B. Response to Therapy Intervention (RTi) 

 

 
 

Role of Speech and Language Pathologists 
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At the targeted tier 2 of RTI/MTSS, speech and language pathologists may: 
 
The SLP provides a combination of direct intervention and indirect services. Direct services 
include targeted group intervention �š�}���•�µ�‰�‰�}�Œ�š���•�š�µ�����v�š�•�[ speech and language skills in small, 
same- ability groups. Indirect activities include completing student observations, and assisting 
with frequent progress monitoring of Tier 2 literacy intervention. 
 
At the intensive tier 3 of RTI/MTSS, speech and language pathologists may: 
 
The SLP provides mostly direct intervention and identification services. Direct services include 
�]�v�š���v�•�]�À���U���]�v���]�À�]���µ���o�]�Ì�������]�v�š���Œ�À���v�š�]�}�v���š�}���•�µ�‰�‰�}�Œ�š���•�š�µ�����v�š�•�[���•�‰�������Z�����v�����o���v�P�µ���P�����•�l�]�o�o�•�X���/�v���]�Œ�����š��
activities include helping to select research-based interventions, completing student 
observations, assisting with frequent progress monitoring, and helping the team make decisions 
regarding referral for special education evaluation. 
 
SLPs can be a valuable resource as schools design and implement a variety of RTI models. The 
following functions are some of the ways in which SLPs can make unique contributions: 

�ƒ Explain the role that language plays in curriculum, assessment, and instruction, as a basis for 
appropriate program design
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school.  Initial assessments for special education eligible students younger than this age 
are also to be completed by Early Stages. This includes any bilingual assessments.   
 
Students referred to the Early Stages Center receive a full assessment at the center 
located at Walker Jones Education Center or Minnesota Avenue Center.  
Early Stages Contact Information: (202) 698-8037                          www.earlystagesdc.org 

 
The assessment process should not be deferred to provide Response to intervention 
(RTI).  Int
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Steps for a Smooth Transition 
 
For all toddlers with an IFSP, the steps, at the time of the transition meeting, shall include 
provision of information; parent training and discussion of transition needs, as appropriate, 
regarding future placements; and plans for the transition to special education programs under 
Part B, to early education, or other appropriate services (34 CFR § 303.344(h); 17 CCR § 52112(c) 
and (d)). The transition IFSP must also include the procedures to prepare the toddler for changes 
in service delivery. Steps to help the toddler adjust to and function in a new setting, as well as a 
projected date are established for conducting a final review of the IFSP to document progress 
toward achieving early intervention outcomes by age three (17 CCR § 52112(c)(3)). 
For toddlers who may be eligible for preschool services from the LEA under Part B (e.g., special 
education and related services), the transition must include the following steps: 

�x Obtain parental consent for exchange of information about the toddler with the LEA (e.g., 
progress reports, evaluation/assessments). 

�x Review IFSPs that have been developed and implemented and other relevant 
information. 

�x Identify the needed assessments to determine special education eligibility. 
�x A statement of the process necessary to ensure that the LEA receives the referral in a 

timely  manner to ensure that assessments required are completed. 

�x That an IEP is implemented by the initiations and provision of related services by the 
�š�}�����o���Œ�[�•���š�Z�]�Œ�������]�Œ�š�Z�����Ç�X 

This means that the referral must be received by the LEA no later than the time the toddler is two 
�Ç�����Œ�•�� �v�]�v���� �u�}�v�š�Z�•�� �}�o���U�� �}�Œ�������(�}�Œ���� �š�Z���� �>�����[�•�� ���Œ�����l�� �]�v�� �•���Z�}�}�o�� �•���Œ�À�]�����•�� �]�(�� �š�Z���� �š�}�����o���Œ�� �Á�]�o�o�� �������}�u����
three years of age during a break in school services. DCPS has their own evaluation and 
assessment procedures to determine eligibility. The eligibility criteria reflect differences in the 
populations served, as well as the focus and purpose of the services that are needed, as a result 
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develop and learn. 
http://osse.dc.gov/sites/default/files/dc/sites/osse/publication/attachments/DC%20Early%20Le
arning%20Standards2013.pdf 
 

 
D.  Vision/Hearing Screening 
  
Vision and hearing screenings are completed by school personnel (i.e., school nurse).  If either 
screening is failed, appropriate measures must be taken (parent notified, audiological 
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G. Assessments for Parentally Placed Students 
 
���]�•�š�Œ�]���š���}�(�����}�o�µ�u���]�����W�µ���o�]�����^���Z�}�}�o�•�[���~�����W�^�•�U�������v�š�Œ���o�]�Ì�������/���W���^�µ�‰�‰�}�Œ�š���h�v�]�š���~���/���W�•�U���]�•���Œ���•�‰�}�v�•�]���o�����(�}�Œ��
locating, identifying, and evaluating all parentally-placed, self-funded private and religious school 
children ages 5 years 11 months to 22 years old who have a disability or suspected disability. 
Children who have been parentally placed, and self-funded in a private or religious school will be 
evaluated to determine whether they are eligible for special education. If eligible, they may be 
offered equitable services. Staff will be placed on the CIEP teams and will be responsible for 
several groups of students. These Teams are responsible for all students who are parentally placed 
and self-funded, private and religious schools. The school served could be a: 

�ƒ Day Care Center 
�ƒ Private school 
�ƒ Parochial school 
�ƒ Charter school 
�ƒ Non-Public School (regardless of �•�š�µ�����v�š�[�•��home ad
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�x     Formal procedures may include the use of standardized tests normed on the target 
population. SLPs should not use standardized tests unless normed on the same linguistic 
background as the individual being tested. A variety of standardized tests are available in 
Spanish with few instruments available in other languages.  

�x     Modifications of tests may be necessary to gain maximum information. All instruments 
must be examined for relevancy to the referred individual.  

�x     It must be recognized that translations of English tests have many limitations. They do 
not provide normative or developmental information and, if used at all, should be used 
cautiously, to gain general �]�v�(�}�Œ�u���š�]�}�v�� �����}�µ�š�� �š�Z���� �]�v���]�À�]���µ���o�[�•�� �o���v�P�µ���P���� ���v���� �����������u�]����
skills. 

�x     
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The Assistive Technology Process 

 

Policy at a Glance 

School-based teams, including IEP and 504 teams, are responsible for the consideration, provision, and implementation 
of assistive technology. The following section provides an overview of IDEA requirements for assistive technology, the 
DCPS assistive technology process for school-teams, and additional support provided by the DCPS assistive technology 
team. For more information and our complete policy guidebook and training modules please access the Assistive 
Technology Canvas page.  
 

Assistive Technology 
 
Assistive Technology (AT) is an umbrella term that includes any device, product, software, or system that increases, 



https://www.atpdc.org/
https://dck12.sharepoint.com/:b:/s/AssistiveTechnology/EfSh4CwG2HRBtVsMeC5pHAAB42cZl6dKAosmOXm-5EvAFg?e=qje8W4
https://dck12.sharepoint.com/:b:/s/AssistiveTechnology/EfSh4CwG2HRBtVsMeC5pHAAB42cZl6dKAosmOXm-5EvAFg?e=qje8W4


https://dck12.sharepoint.com/:f:/s/AssistiveTechnology/Eogg6XibJdFCmN6rOTXuyt0B9pQJC2g4jENtQzA4JD7GbQ?e=hLtFPM
https://dcps.instructure.com/courses/2023/pages/home-page
https://dck12.sharepoint.com/:b:/s/AssistiveTechnology/ES_eOEDTqChDpYhj6o6w1fIBviLlcSD_47s7ejy13i4FTw?e=2YWrVk
https://dck12.sharepoint.com/:b:/s/AssistiveTechnology/ES_eOEDTqChDpYhj6o6w1fIBviLlcSD_47s7ejy13i4FTw?e=2YWrVk
https://dcps.instructure.com/courses/2023/pages/forms-and-resources
https://web.microsoftstream.com/group/17b718ff-6b02-43a1-bb5c-50363dd8fa54
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supplemental aids sections of the IEP. The AT team only provides loaner supports for specialized, student specific 
equipment and supports.  
 

Assistive Technology Evaluations 
 
Many students who require assistive technology do not need a formal evaluation. Identification of assistive technology 
during the FACTs process and/or consultation with the AT team may quickly match a student with the assistive 
technology required to access the educational environment. Formal assistive technology evaluations should only 

https://dcps.instructure.com/courses/2023/pages/forms-and-resources
https://dck12.sharepoint.com/:f:/s/AssistiveTechnology/Enc0yUmLKVlLjSysiJShayoB_tBFLmcyol1G8N8Sin1F5Q?e=GDjNou


mailto:DCPS.assistivetech@k12.dc.gov
https://dcps.instructure.com/courses/2023/pages/home-page
https://dcps.instructure.com/courses/2023/pages/home-page
https://web.microsoftstream.com/group/17b718ff-6b02-43a1-bb5c-50363dd8fa54
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sharing ideas and stories which impact on telling simple stories with details, sequence details, tell elaborate stories that 
refer to other times and places and use intelligible speech 75% of the time. 
 
Objective 10: Uses appropriate conversational and other communication skills.  
The student with deficits in this area will have difficulty following social rules of communicating.  They may not use 
socially polite language, speak so the listener can understand, take turns in a conversation across two or more 
exchanges and make appropriate comments.  The student may not adhere to acceptable personal space, use 
appropriate eye contact, appropriately interact with peers, use appropriate gestures or fail to understand nonverbal 
social cues and respond appropriately.  This skill must be addressed by the teacher, SLP,  
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SECTION V 

Speech and Language Assessment Procedures 
  





 

 
District of Columbia Public Schools 
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�x  Is there a disability condition (i.e., a communication disorder)? 

�x  Is there an adverse effect on educational performance (academic achievement and functional performance) 
resulting from the disability condition? 

�x If so, are specially designed instruction and/or related services and supports needed from the teacher and/or 
related service provider to help the student make progress in the general education curriculum? 
 

The following is a list of some areas of educational performance (academic, functional and/or developmental) that are 
impacted by a variety of disabilities: 

�x Academic performance 

�x Communication functioning 

�x Social functioning 

�x Pragmatic (social) language 

�x Organizational Skills 

�x Group work skills 

�x Problem solving skills 

�x Emotion regulation 

�x Hygiene 

�x Behavior 

�x Attention challenges 

�x Daily living skills/adaptive behavior 
 
E.  WHO DETERMINES SPEECH-LANGUAGE THERAPY? 
 
A qualified speech language pathologist with input from the members of the MDT determines if a student is eligible for 
Speech - Language therapy.  The speech language pathologist and the MDT decides if a student is eligible for Speech - 
Language services using information collected from a multidisciplinary evaluation.  This decision is made only after the 
provisions for pre-referral interventions, referral, and a multidisciplinary evaluation have been completed.  A speech 
language pathologist who can interpret educational implications of evaluations must be an MDT member when 
evaluations are discussed.   
 
F. WHAT IS THE PROCESS FOR DETERMINING ELIGIBILITY FOR SPEECH-LANGUAGE THERAPY UNDER IDEA? 
 
Once the Speech - Language evaluation has been completed, the MDT convenes a meeting to review the data and 
determine if the student is eligible.  The basic steps for determining if the student is eligible for Speech - Language 
services are as follows: 
 
The speech language pathologist: 
 

1. Carefully reviews and discusses each piece of data collected 
2. Decides if there is sufficient data to determine if the student is eligible for an assessment 
3. Applies the Speech - Language Eligibility Criteria Standards** 

�x Mandatory Comprehensive Speech - Language Evaluation and report 

�x Speech - Language Eligibility Criteria Standards checklist 
4. If a student is determined eligible, a copy of the Speech �t Language evaluation must be provided to parents no 

fewer than 10 business days before the scheduled eligibility meeting 
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P. WHAT SPEECH-LANGUAGE ASSESSMENT TOOLS ARE AVAILABLE 





 

 
District of Columbia Public Schools 
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Name of Assessment Tool Age Range 
S/L Domain 
Addressed 

Brief Description of What the Assessment 
Measures 

Goldman-Fristoe Test of 
Articulation-Third Edition 
Spanish (GFTA-3 Sp) 

Ages 2;0-
21;11 Articulation 

Spanish version of the GFTA-3 Assesses speech 
sound abilities in the area of articulation in 
children, adolescents, and young adults. Standard 
scores for speech sound abilities at both the word 
level and connected speech level.  

Gray Oral M
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Name of Assessment Tool Age Range 
S/L Domain 
Addressed 

Brief Description of What the Assessment 
Measures 

Mullen Scales of Early Learning 
Birth-68 
months Cognitive 

Assesses abilities in visual, linguistic, and motor 
domains, and distinguishes between receptive and 
expressive processing.  

Oral and Written Language 
Scales-Second Edition (OWLS-II) Ages 3-21* 

Oral 
language/Listen

ing 
Comprehension

, Reading 
Comprehension

/Written 
Expression 

*Measures oral language skills for ages 3-21 and 
written language skills for ages 5-21, tests full 
range of language skills from lexical/semantic, 
syntactic, supralinguistic, pragmatic, text structure, 
and writing conventions 

Oral Passage Understanding 
Scale (OPUS) 

Ages 5;0-
21;11 

Receptive 
Language 

Assesses listening comprehension. A passage is 
read aloud to the examinee and answers questions 
about the passages. 

Peabody Picture Vocabulary 
Test, Fifth Edition (PPVT-5) Ages 2;6-90+ 

Receptive 
Vocabulary 

Evaluates comprehension of the spoken word in 
Standard English and is a measure of the 
individual's achievement in acquiring vocabulary.  

Phonological Awareness Test-
Second Edition: Normative 
Update (PAT-2: NU) Ages 5;0-9;11 

Phonological 
Awareness 

Measures phonological awareness, phoneme-
grapheme correspondence, and phonemic 
decoding skills.  

Pragmatic Language 
Observation Scale (PLOS) 

Ages 8;0-
17;11 Pragmatics 

Standardized norm-referenced rating scale that 
assesses specific pragmatic language behaviors 
seen in instructional settings (e.g., pays attention 
to oral directions, retrieves words quickly, 
expresses thoughts clearly).  

Pragmatic Language Skills 
Inventory (PLSI) 

Ages 5;0-
12;11 Pragmatics 

Norm-referenced teacher-rating instrument that 
helps identify children who have pragmatic 
language disabilities. Examines pragmatic 
characteristics in areas of Classroom Interaction, 
Social Interaction, and Personal Interaction skills.  

Preschool Language Scales-Fifth 
Edition (PLS-5) Birth-7;11 

Rec/Exp 
Language 

Used to measure receptive and expressive 
language skills in the areas of attention, gesture, 
play, vocal development, social communication, 
vocabulary concepts, language structure, 
integrative language, a
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Name of Assessment Tool Age Range
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Q. MANDATORY SPEECH/LANGUAGE REPORT ELEMENTS 
 

1. 
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TITLE OF REPORT 

 
Name: Name of student DOE: Date of Assessment 
DOB: Date of Birth DOR: Date of Report/Review 
SID#: student id number Grade: The grade that the student is in 
CA: Chronological age School: Name of Attending School 
Examiner: Name and credentials Teacher: �E���u�����}�(���•�š�µ�����v�š�[�•���š�������Z���Œ 

 
Reason for Referral 

�x This section must state that the assessment was ordered by the IEP team, as well as the type of assessment (i.e., initial, re-
���À���o�µ���š�]�}�v�U�����š���Y�•�����v�����‰�µ�Œ�‰�}�•�����~�]�X���X�����]�(�(�]���µ�o�š�Ç���(�}�Œ�u�µ�o���š�]�v�P���•���v�š���v�����•�����µ�Œ�]�v�P�����o���•�•�Œ�}�}�u�������š�]�À�]�š�]���•�U�����š���Y�•�X 

�x In the case of an initial assessment, this section may also include the person who is making the referral. 
 
History/Background/Record Review 

�x Pertinent birth, medical, and academic history and information from student file 

�x Previous Speech & Language Assessment results 

�x Progress on interventions (RTI or speech therapy IEP goals) 

�x When conducting a re-evaluation, this section must include information regarding previous therapy goals and progress 
made/performance 

�x When referring to previous assessments, state the date of report/assessment, name and credentials of the examiner, 
findings and level of severity 

 
Teacher and/or Parent Interview 

�x Report information from the teacher and/or parent that are gathered from interviews, rating scales, or questionnaires to 
�����•���Œ�]�������•�š�µ�����v�š�[�•�����µ�Œ�Œ���v�š���o���À���o���}�(���(�µ�v���š�]�}�v�]�v�P�����v�����•�µ�‰�‰�}�Œ�š���‰�}�•�•�]���o���������µ�����š�]�}�v���o���]�u�‰�����š�X�� 

 
Classroom Observation 

�x Report information from observing the student engaged in a language-based activity within the classroom setting.  

�x Indicate the type of class/setting student was observed in along with their participation and engagement in the tasks.  

�x Be sure to address information as it pertains 



 

 
District of Columbia Public Schools | School Year 2020-2021     Page 101 of 279 

 

Speech and Language Program Guidebook  

Student Name  
Page 2 

 
Hearing 

�x Information about hearing function and results of the last hearing screening/audiological assessment (indicate date 
conducted and by whom) 

 
Oral Peripheral 

�x Information about the oral mechanisms, structures and its functions as it may/may not impact speech production and 
swallowing 

 
Articulation/Phonology 

�x Formal and/or informal Information about articulation and speech production function and performance. 

�x Use IPA where appropriate (i.e., /p/), for sounds that do not have an available IPA symbol, place the sound between quotation 
marks, such ���•���^���Z�_ 

 
Voice 

�x Formal and/or informal Information about vocal function including pitch, volume, and resonance 
 
Fluency 

�x Formal and/or informal information about stuttering/cluttering 

 
Receptive Vocabulary 

�x Formal and informal results from testing of out receptive vocabulary skills 
 
Expressive Vocabulary 

�x Formal and informal results from testing about expressive vocabulary skills 
 
Language 

�x Formal ���v�����]�v�(�}�Œ�u���o���Œ���•�µ�o�š�•���(�Œ�}�u���š���•�š�]�v�P�������}�µ�š���š�Z�����•�š�µ�����v�š�[�• receptive and expressive language function and performance.  

�x Must report Core Language Scores. 
 
Pragmatic Language 

�x Formal and informal information about social language skills.  

�x Provide information and examples of verbal and non-verbal communication interactions with peers and staff.  
 
** All formal and informal assessments for articulation/speech production, fluency, language (receptive, expressive and 
pragmatic) and vocabulary must include the following:  

�x Description of what the tests and subtests measured. 

�x Description of what the tasks was supposed to do to indicate the skill (i.e., point to pictures, formulate sentences using 
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Student Name  
Page 3 

 
Summary 

�x Summary of formal and informal assessment information/findings.   

�x �/�v�(�}�Œ�u���š�]�}�v���}�v���š�Z���������µ�����š�]�}�v���o���]�u�‰�����š���}�(���š�Z�����•�š�µ�����v�š�[�•�����}�u�u�µ�v�]�����š�]�}�v�������]�o�]�š�]���•���u�µ�•�š�����������]�•���µ�•�•�����X 
o Impact statements must include a clear explanation including at least one specific example of how the disability 

�]�u�‰�����š�•���š�Z�����•�š�µ�����v�š�[�•�������Z�]���À���u���v�š���]�v���š�Z�����P���v���Œ���o�������µ�����š�]�}�v���•���š�š�]�v�P  
o If the results indicate that there are no S/L impairments, then the provider must indicate that there is no potential 

educational impact. 

�x For re-evaluation reports, there must be a comparison statement regarding the current findings of the assessment report 
with results/performance from previous assessment reports. 

 
Recommendations 

�x Statements regarding eligibility and placement should defer to the MDT or IEP after all relevant data / assessments have been 
reviewed and discussed.  

o Do not use any references to whether the student qualifies/does not qualify OR make reference to the 
continuation/discontinuance of services OR service amount/frequency 

�x Strategies for teachers and parents to improve communication based on student needs  
o The strategies must align with areas of weaknesses identified in the report 
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EXPLANATION OF VALIDITY STATEMENTS 
When caution needs to be taken when interpreting the results 
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�x Informal comprehension probes (responses to requests; following familiar and unfamiliar directions/routines; 

retelling of a story; responding to inferential questions) 

�x Language sampling identifies and analyzes the stu�����v�š�[�•���µ�•�����}�(���o�]�v�P�µ�]�•�š�]�����(�����š�µ�Œ���•���]�v���(�µ�v���š�]�}�v���o�����}�u�u�µ�v�]�����š�]�}�v���]�v��
terms of phonology, semantics, grammar, morphology and syntactical structures 

�x A criterion-referenced assessment �Á�Z�]���Z�����}�u�‰���Œ���������•�š�µ�����v�š�[�•���‰���Œ�(�}�Œ�u���v�������}�v���•�‰�����]�(�]�����•�l�]�o�o�•�U���P�Œ���u�u���š�]�����o��
structures or linguistic concepts to a previously determined performance level. The criterion is based on 

expectations of what the child should be able to do. 

�x Dynamic assessment �‰�o�������•�����u�‰�Z���•�]�•���}�v�������•�š�µ�����v�š�[�•���o�����Œ�v�]�v�P���‰�}�š���v�š�]���o���Œ���š�Z���Œ���š�Z���v���š���•�š���‰���Œ�(�}�Œ�u���v���������Ç��
captu�Œ�]�v�P���š�Z�����‰�}�š���v�š�]���o�����Z���v�P�����]�v�������•�š�µ�����v�š�[�•���‰���Œ�(�}�Œ�u���v�������}�v�������š���•�l���]�v���Œ���•�‰�}�v�•�����š�}���•�‰�����]�(�]�����(acilitation 

techniques (e.g., test-teach-retest; modifying the presentation of formal tests; and providing graded prompts, 

���š���Y�•�� 

�x Play-based assessment uses free and st�Œ�µ���š�µ�Œ�������‰�o���Ç���}�‰�‰�}�Œ�š�µ�v�]�š�]���•���š�}���}���•���Œ�À�������v�������}���µ�u���v�š���š�Z�����•�š�µ�����v�š�[�•��
behavior as he/she interacts with toys and people. 

 
Determination of Appropriateness for Qualitative Assessments 
 
There are certain situations and scenarios where it is more appropriate to utilize a qualitative assessment instead of a 
standardized assessment. Typically, these are cases where the normed population for the standardized assessment tool 
is not aligned with the individual being testing or the administration of the assessment has to be modified. Reporting 
standardized scores for individual who do not meet the requirements and norms as outlined in the testing manual, 
would potentially invalidate the findings of the assessment report. Below you will find a list of common reasons when it 
would be inappropriate to use a standardized assessment, therefore a qualitative assessment should be used. 
 
A qualitative (informal) assessment should be utilized in the following types of scenarios: 
 

�x When a student fails a hearing screening, but proceeds with speech and language testing 

�x �t�Z���v�������•�š�µ�����v�š�[�•�������Z���À�]�}�Œ�����v���l�}�Œ�����š�š���v�š�]�}�v���]�u�‰�����š�•��his/her ability to engage in the tasks of an assessment tool 

�x When a student is unable to achieve a basal score on the components of a standardized assessment 

�x When a standardized assessment tool has not been norm-referenced on the population that is being tested (i.e., 

student who speaks another language that the test was not normed on) 

�x �t�Z���v�������•�š�µ�����v�š�[�•�����}�P�v�]�š�]�À���������]�o�]�š�]���•�����v���l�}�Œ���o�]�u�]�š�������À���Œ�����o�]�Ì���š�]�}�v�•���u���Ç���]�u�‰�����š���š�Z�����•�š�µ�����v�š�[�•���‰���Œ�(�}�Œ�u���v�������}�v������
standardized assessment 

 
Format for Qualitative Assessment Reports 
 
Report format for qualitative assessments should adhere to the outlined DCPS format as per the SLP Guidebook and 
maintain the headings and content areas. Below outlines the procedures how to input information within certain 
sections of the report when utilizing qualitative assessments. 

�x Validity - This section should indicate why standardized tests were not used in the administration of the speech-

language assessment. It should also indicate that the findings of the assessment should be interpreted with 

caution secondary to issues indicated in the scena�Œ�]�}�•���}�µ�š�o�]�v�������]�v���š�Z�����^�����š���Œ�u�]�v���š�]�}�v���}�(�����‰�‰�Œ�}�‰�Œ�]���š���v���•�•���(�}�Œ��
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�x Hearing - This section must denote when the screening/assessment was attempted/administered along with the 

findings. If a future appointment has been scheduled and is known at the time when the report is written, it 

should be indicated. If a student failed a hearing screening, please indicate whether or not the child did/did not 

���}���š�Z�����(�}�o�o�}�Á�]�v�P�W���o�}�����o�]�Ì�����š�}���•�}�µ�v�����~���Ç�����P���Ì���U���Z���������š�µ�Œ�v�U�����š���Y�•�U���Œ���•�‰�}�vded to his/her name when called, 

followed simple directions without repetition, and answered questions.  

�x Oral Peripheral �t In this section of the report, if the student demonstrates difficulty engaging in and/or imitating 

the tasks, then it should be noted. However, informal observations noted throughout the testing session should 

be included. These would include things such as the following: tone; drooling noted; symmetry/asymmetry at 

rest and with movement, ���š���Y 

�x Articulation- This section should indicate whether or not the student was able to imitate modeled sound 

production in words, if a standardized assessment is not administered. It should include an inventory of 

�‰�Œ�}���µ���������•�}�µ�v���•���š�Z���š���Á�}�µ�o���������������À���o�}�‰�u���v�š���o�o�Ç�����‰�‰�Œ�}�‰�Œ�]���š���������•�������}�v���š�Z�����•�š�µ�����v�š�[�•�����P���X���/�š���•hould also include 

a statement regarding the level on speech intelligibility for an unfamiliar listener. Also, if phonological processing 

errors are noted throughout the assessment, it should be noted in this section (include examples) and indicate if 

they are developmentally appropriate based on age. If the student has limited verbalizations, then indicate the 

vocalizations and approximations that were demonstrated by the student (CV, VC, CVCV) by providing a 

description of the repertoire used. 

�x Vocabulary - This section should provide a sampling of the types of objects/pictures/words that the student was 

able to identify and use during the �š���•�š�]�v�P���•���•�•�]�}�v�X���d�Z�]�•���]�v�(�}�Œ�u���š�]�}�v���Á�}�µ�o�����������P���š�Z���Œ�������‰���Œ���š�Z�������Æ���u�]�v���Œ�[�•��
observations, performance on other tasks/tests, and parent/teacher interview. 

�x Language - This section of the report should in essence paint a picture of how the student comprehends and 

uses language across various contexts. This section should be descriptive regarding the types of responses 

observed when engaged in various tasks and play. Since qualitative assessments do not provide a score, the 

provider should note within the report in terms of skills expected at certain age/age ranges and/or denote the 

level of functioning in terms of age based on developmental norms. If a standardized assessment is 205.34 8.05 351.41 Tm
0 G
[(te)-3(r)12(m)-4(s )8(o)-5(f )9(skil)13(ls ex)-4(p)3(e)9(cte16)12(o)-511( te)-3(ach)3VC
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�/�v�����‰���v�����v�š�����•�•���•�•�u���v�š�•���u�µ�•�š���u�����š�������W�^�[�����Œ�]�š���Œ�]�����}�(���������}�u�‰�Œ���Z���v�•�]�À�����•�‰�������Z�����v�����o���v�P�µ���P�������•�•���•�•�u���v�š���‰���Œ���š�Z���������W�^��
Speech & Language Eligibility / Dismissal Criteria.  There may be occasions where the administrations of additional test 
batteries are required
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3. The evaluator determines that the previous assessment(s) is outdated, erroneous or 
inconsistent.   

If the decision is to conduct new assessments, a comprehensive speech and language evaluation must be conducted 
using a language and vocabulary battery.  If formal language and vocabulary batteries are not appropriate, informal 
measures, checklists, observational ratings, or inventories should be complet���������µ�����š�}���•�š�µ�����v�š�[�•�����]�(�(�]���µ�o�š�]���•���Á�]�š�Z��
completing formal batteries. 

U. ASSESSMENT DUE DILIGENCE 

There are occasions when a student is frequently absent, truant and / or refuses to participate in an assessment session.  

In those cases, the April 2017 Untimely Assessments and Due Diligence Guidelines should apply.  See Appendix for 
Guidelines.  

V. A
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�x Previous assessment reports  

�x Progress reports by related service providers (where relevant) 

�x Classroom observation (if possible) 
 
Your report must state that you or another DCPS provider may complete the full range of initially recommended testing 
if upon review of this report by the IEP team both of the following statements is true: 
1. The team (or parent) still believes there is not enough data available to make an eligibility determination; AND 
2. There is reason to think that the factors that previously inhibited you from completing the testing will be ameliorated. 
 
Closing Out an Assessment in SEDS 
Upon completing an assessment, the report must be uploaded and closed out in SEDS.  The following steps should be 
completed to enter and submit assessment results. 
 
Entering Assessments Results: 

�x �d�}�����v�š���Œ���Œ���•�µ�o�š�•���(�}�Œ���������}�u�‰�o���š���������•�•���•�•�u���v�š�U�����o�]���l���š�Z�����^�Z���•�µ�o�š�•�_�����µ�š�š�}�v���]�v���š�Z����appropriate assessment type 
column. 

�x You will be taken to a separate details page for the assessment type you selected. 

�x Enter the date assessment completed. 

�x If applicable, you may indicate which tools you used as part of the assessment by selecting from the drop down 
�u���v�µ�����v�������o�]���l�]�v�P���š�Z�����^�����������•�•���•�•�u���v�š���d�}�}�o�_�����µ�š�š�}�v�X 

�x In the areas addressed by this assessment section, select the appropriate areas being considered for the student 
(ex. Communication). 

�x For each area selected, complete a statement of strengths and concerns identified by the results of the 
completed assessments. 

o TIP:  The list of areas that appears is based upon what was selected on the Analyzing Existing Data page 
as an area where more information was needed. 

 
Creating an Electronic Signature 

�x Using a Blank Sheet of paper �t Sign your Signature to the sheet of paper 

�x Go to a copy/fax machine with scanning capabilities. Scan the document 

�x Enter the destination email (which should be your dc.gov email address) 

�x Once the scanned signature has been received in your email. Save it as a JPG or Picture file for later use 
�~�•�µ�P�P���•�š�]�}�v�W���•���À�����]�š�����•���^���^�]�P�v���š�µ�Œ���_���•�}���Ç�}�µ�[�Œ���������o�����š�}���(�]�v�����]�š���(�}�Œ���(�µ�š�µ�Œ�����µ�•���•�• 

 
Adding Your Signature to Assessment Reports (prior to uploading report into SEDS) 

�x Open your document or assessment in Microsoft Word 

�x Go to the signature line of the document 

�x Click Insert Picture 

�x Select the file containing your signature and Click Insert 
Submitting Assessment Reports 

�x Click on Documents tab and scroll to the bottom of the page. 

�x Click on the Upload External Attachment(s) 

�x Click the button next to the document you want to associate a file with 

�x Scroll to the bottom of the page and browse to locate the document 

�x Click the Upload File Button 
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Emailing the Case Manager 

�x ���o�]���l���š�Z�����^���u���]�o�������•�����D���v���P���Œ�_�����µ�š�š�}�v���š�} access the Send Email composition page.   

�x The To and From address fields are pre-populated based on the user information available in the system.  

�x �d�Z�����•�µ���i�����š���o�]�v�l���Á�]�o�o���������^���•�•���•�•�u���v�š�����}�u�‰�o���š�����_�X 

mailto:spedoda.dcps@dc.gov
https://osse.pcgeducation.com/dcdcps
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PROVIDING DOCUMENTS TO PARENTS BEFORE AND AFTER ELIGIBILITY/IEP MEETINGS 
Changes to DCMR Special Education Legislation 

 
�‡ Providing documents to parents before and after Eligibility/IEP meetings 

�‡ Translation of post-meeting documents 

D.C. Acts 20-
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�‡ Dedicated aide observation reports (if applicable) 

�‡ Any data/documents related to possible change of service hours 

�‡ Any other documents that will be discussed in the meeting.  

�‡ If any of the IDEA required IEP team members will be unable to attend or participate by phone, a Mandatory IEP 

Meeting Excusal Form is also required. 

 

Process for Providing Documents After Meetings: 

1. Within 2 business days after an Eligibility or an IEP meeting, the school must send the finalized documents to 

parents. 

�‡ Finalized Eligibility or IEP 

�‡ Signed Eligibility or IEP signature page 

�‡ Eligibility or IEP PWN 

2. Communications log entry must be completed after providing parents with documents. 

 

Providing Documents to Parents-FAQs 
What meetings are subject to these new requirements? 

All Initial Eligibility, Initial IEP, Re-evaluation, and Annual IEP meetings 

How should documents be sent to parents? 

Documents must be mailed , sent home in backpack, or handed to parents.   

Who is responsible for sending documents, uploading cover sheets and creating a communications log entries? 

The case manager is responsible for sending documents, uploading cover sheet, and creating communications log 

entries. 
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specialized instruction or related services. However, the presence of a speech-language impairment does not equal 
eligibility for speech-language services under IDEA. That decision is the sole purview of the eligibility committee, which 
considers the speech-language assessment information and other data.  
 
WHAT IS THE PURPOSE OF SPEECH-LANGUAGE THERAPY? 
 
The purpose of speech-language therapy is to remediate an identified communication disorder that has an adverse 
impact on the �•�š�µ�����v�š�[�• access to academic, social-emotional and vocational curriculum. 
 

 
 
 
What Makes a Student Eligible for Speech and Language Services? 
 
The presence of an impairment does not make the child eligible for services.  

�‡   The crux of an eligibility decision for special education is whether the impairment "adversely affects a child's 
educational performance."  

�‡   The determination of eligibility is made by an interdisciplinary team that includes the parents, based on an 
analysis of data from multiple sources.  

�‡   IDEA prohibits a single professional�v an SLP, psychologist, or a physician, for example�v from making the 
decision regarding eligibility.  

�‡ The evaluation reports completed by individual professionals should clearly identify the presence of 
communication deficit or disorder.  
 

 
Questions to Consider and Share with their Educational Team When Determining Whether a Student is Eligible for 
Speech-Language Services 

�ƒ �/�•���š�Z�������Z�]�o���[�•���•�‰�������Z-language impairment the primary disability impacting the his/her ability to access the 
academic curriculum? 

�ƒ Is there documented adverse affect per IDEA which would indicate educational impact within the classroom 
setting? 

�{ Identification of children with speech or language impairments1

�{ Diagnosis and appraisal of specific speech or language 
impairments



http://idea.ed.gov/explore/view/p/%2Croot%2Cregs%2C300%2CD%2C300%252E306%2Cb%2C1%2C
http://idea.ed.gov/explore/view/p/%2Croot%2Cregs%2C300%2CD%2C300%252E306%2Cb%2C1%2Ci%2C
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Severity Rating Scale 

The purpose of this scale is to provide general guidelines for the severity ratings assigned to students.  It is 
broadly divided into "Normal", "Mild", "Moderate", "Severe", and "Profound."; and within this range more 
specifically divided using a scale of 0 �t 8.  To determine severity, norm, criterion, and student-referenced 
measures should all be considered. For norm-referenced measures, consider age equivalency as well as 
standard scores and percentiles. The following should serve as a guide: 

Normal  

0 -  No noticeable impairment in this area 

1 - This classification can be used for the following types of students:  

a) Proficiency in this area is technically within normal limits but is near the lower boundaries of what is 
considered normal. For a child, a recommendation may be to monitor and/or to follow-up with a consultation 
at some specified time in the future. 
b) Someone who subjectively reports some effort in performing the skill but this difficulty is not evident to the 
liste

http://www.csuohio.edu/speech/clinic/manual/scales.htm#Normal#Normal
http://www.csuohio.edu/speech/clinic/manual/scales.htm#Mild#Mild
http://www.csuohio.edu/speech/clinic/manual/scales.htm#Moderate#Moderate
http://www.csuohio.edu/speech/clinic/manual/scales.htm#Severe#Severe
http://www.csuohio.edu/speech/clinic/manual/scales.htm#Profound#Profound
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4 - Examples of the use of this classification include the following:  

a) A person whose disorder is readily apparent to even the casual conversational partner. The impairment 
makes it somewhat more effortful to communicate with the communicatively impaired person.  
b) A person who shares the burden of communication with the listener but the listener is still sometimes 
required to "fill in the blanks". 

5 - Examples of the use of this classification include the following:  

a) A person whose disorder is readily apparent. This person's conversation partner finds that it is effortful to 
communicate with the person, especially when not dealing with everyday topics or with unknown referent.  
b) A child who is clearly below normal limits on a given communicative skill but retains enough functional 
ability in this area to get across basic wants and needs.  
c) A communicatively-impaired person who shares the burden of communication with others at least half of 
the time. The conversational partner is often required to fill in gaps. 

Severe:  In general, this classification should be used to describe the student who often does not equally share 
the burden of communication with his/her partner. The person has limited ability to express basic wants and 
needs and is not usually able to participate in an actual conversation. The student's prognosis for developing 
any of these skills may range from poor to good. For the child, this level would be used to describe the child 
who is 12 months or more below age expectancy level for functional communication. 

6 - Examples of this classification could include the following:  

a) A person whose communication impairment interferes with all but the most elementary and routine 
conversational exchanges such as responding appropriately to "How are you?"  

b) A person who can only be understood in limited contexts with referent known.  

c) A child or adult with limited ability to express basic wants and needs. May be able to communicate some 
desires via simple verbal or non



http://www.edu.gov.mb.ca/k12/specedu/slp/pdf/2.pdf
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Eligibility for Speech and Language Therapy Guidance Document 

**FOR SLP USE ONLY** 
Page 1 of 2 

 

Student Name: Student ID: 

Date of Birth: Date of IEP: 

Attending School: SLP:   

 
To determine eligibility for speech-language therapy services, the IEP team must document a communication deficit in 
at least one of the following areas on page one and all areas on page 2.  A standardized language and vocabulary 
battery must be administered as a part of the assessment procedures.  This documents is a GUIDANCE to be used by 
speech-language pathologists ONLY as they make a recommendation for speech-language services.   
 

                                            I. LANGUAGE (one box must be checked) 
�‡  The student 
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Eligibility for Speech and Language Therapy Guidance Document 
**FOR SLP USE ONLY** 

Page 2 of 2 
 
ADVERSE EDUCATIONAL IMPACT 
Must check both boxes below for eligibility for speech therapy services. 
 

�‡  There is documentation that the communication deficits ���(�(�����š�•���}�Œ���o�����}�u�u�µ�v�]�����š�]�}�v���]�v���š�Z�����•�š�µ�����v�š�[�•��
academic envi�Œ�}�v�u���v�š�����v�����š�Z���š���š�Z�]�•�������o���Ç���Z���•�����v�������À���Œ�•�������(�(�����š���}�v���š�Z�����•�š�µ�����v�š�[�•�������µ�����š�]�}�v���o���‰���Œ�(�}�Œ�u���v�����U��
social and/or vocational development.   

Method of Documentation 

�… Communication Samples 

�… Checklist 

�… Interview 

�… Observation 

�… Curriculum based assessments (e.g. portfolios, class tests) 

�… Other:     ________________________ 
 
 
Explain the adverse affect:  
 
 
 
 
�‡  The student requires speech and language intervention to address oral language deficits that cannot 

reasonably be provided solely through his/her current educational setting.  Accommodations and 
�u�}���]�(�]�����š�]�}�v�•���š�Z���š�������v���������u���������]�v���š�Z�����•�š�µ�����v�š�[�•���Œ���P�µ�o���Œ�������µ�����š�]�}�v���‰�Œ�}�P�Œ���u�����}���v�}�š�U���}�v���š�Z���]�Œ���}�Á�v�U���u�����š���š�Z����
communication needs of the student.   
Explain why:  
 

 
EXCLUSIONS / RULING OUT OTHER FACTORS 
In order for the child to qualify under IDEA, ALL of the following factors must be ruled out: 

1) Is the communication developmentally appropriate?  Yes  or  No 
2) Is the communication deficit related primarily to the normal process of acquiring English as a second language? 

 Yes  or  No 
3) Is the communication deficit related primarily to dialectal differences?  Yes   or   No 
4) Is the relative contribution of behavioral factors greater than communication factors?  Yes  or  No   
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ENTRANCE FOR ARTICULATION DISORDERS 
 
Eligibility Areas: 

�x Sound Production �t articulation or phonological processes 

�x Overall intelligibility 
 

Adverse Effect on Educational Performance: 

�x Oral participation 

�x Classroom listening 

�x Oral reading 

�x Content subjects 

�x Social emotional adjustment/ behavior 

�x Reaction of self, peers, teachers 
 
 
Assessment should reflect areas of concern and consider including the following when determining eligibility:   
 

Phonology Area Impairment (yes or no) Evidence Adverse Effect on 
Educational 
Performance 

SOUND PRODUCTION     

Isolation    

Syllables    

Words
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SUMMARY FLOWCHART FOR IEP DISCUSSION:  VOICE DISORDERS 
 

 
 
 
 
 
 

YES 
 
 
 
 
 
 
 
 
     

YES     
                      
    YES         
         
         
         
       
 

  YES 
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D. LITERACY : ROLE OF THE SPEECH-LANGUAGE PATHOLOGIST 
 

�^���}�o�o�����}�Œ���š�]�À�����]�v�š���Œ�À���v�š�]�}�v�•���(�����š�µ�Œ�]�v�P�����}�o�o�����š�]�À�����]�vvolvement of preschool and kindergarten teachers, SLPs, and parents 
to ensure timely development of key reading, precursors for all at-risk children is currently the gold standard for 

���u���Œ�P���v�š���o�]�š���Œ�����Ç�������µ�����š�]�}�v�����v�����]�v�š���Œ�À���v�š�]�}�v�X�_ 
Snow, C., Burns, M.S., & Griffin, P. (Eds.). (1998). Preventing reading difficulties in young children. Washington, DC: 

National Academy Press. 
 
 
�����W�^�[���‰�}�•�]�š�]�}�v���}�v���š�Z����Speech-�>���v�P�µ���P�����W���š�Z�}�o�}�P�]�•�š�[�•���Œ�}�o�������v�����Œ���•�‰�}�v�•�]���]�o�]�š�]���•���]�v���o�]�š���Œ�����Ç�W  Phonemic awareness, reading 
comprehension, decoding, spelling, fluency and written expression are areas that are addressed under the educational 
assessment and are considered specialized instruction. The SLP has only a role in the identification and treatment of oral 
language disorders and not reading and written language.  
 
Spoken language provides the foundation for the development of reading and writing. Spoken and written languages 
share a reciprocal relationship, building on each other to result in general language and literacy competence. Students 
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Dismissal from Speech-Language Services may occur if: 

- the student no longer has a speech-language deficit; OR 
- 
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Speech and Language Therapy Dismissal Guidance  

 **FOR SLP USE ONLY** 
 

The IEP team must include a speech - language pathologist and information from the most recent comprehensive assessment 
when discussing dismissal from speech - language services. Providers should ensure that they utilize and present the following 
information to their educational teams when dismissing students: assessment findings and interpretation of scores; data 
collection from therapy sessions to support plateau/mastery; supporting information from classroom teacher regarding potential 
educational impact within the classroom setting. 
 

Student Name: Student ID: 

Date of Birth: Date of IEP: 

Attending School: SLP: 

 
Section I: General Dismissal Criteria (Must Select One) 
 

�‡  The student no longer requires speech and language therapy.  Documentation does not support a continued 
�����(�]���]�š���š�Z���š�������À���Œ�•���o�Ç�����(�(�����š�•���}�Œ���o�����}�u�u�µ�v�]�����š�]�}�v���]�v���š�Z�����•�š�µ�����v�š�[�•�������������u�]�������v�À�]�Œ�}�v�u���v�š�U���•�}���]���o�����v���l�}�Œ���À�}�����š�]�}�v���o��
development.  
 

�‡  Although the student has a speech-language deficit, it no longer affects his/her academic performance, and 
accommodations and/or modifications can be provided to address communication needs. 

 
�‡  The student demonstrates a documented lack of measurable progress, triennial to triennial, with consistent 

speech �t language services.   
 

�‡  The student has a documented history of refusal of services.  Due diligence 
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SECTION VII 
Speech & Language Intervention 

 
A. RELATED SERVICE PROVIDER WEEKLY BUILDING AND INTERVENTION SCHEDULE 

 
By the first day of school, Local Education Agency (LEA) must identify all students who  
require related services as per their IEP.  This identification process includes:  

�x Type of service, Related Service Provider (RSP) assigned to the student 

�x Beginning date of service 

�x Intensity of service (e.g. one 60-minute session per week) 
 

During the first two weeks of school, Related Service Providers must: 

�x Check with the LEA at each of their assigned schools to ensure they have all of the students on their 
caseload assigned to them in SEDS.  

�x If RSPs have difficulty engaging their LEA in this process, they should contact the OSSE SEDS (EasyIEP) Call 
Center (202) 719-6500 Monday �t Friday, 7:30am �t 6:00pm) for assistance in appropriately assigning 
students to their caseload and immediately notify their Program Manager via email.  You can add students 
to your caseload using your EasyIEP access.   

�x Identify any students the RSP does not have the capacity to serve.  

�x Supply this information to their Program Manager immediately to ensure the Program Manager is aware 
of the capacity issue at that school.  
 

Initiation of Services at the Beginning of the School Year 
Providers will be notified of the initiation of the Speech and Language intervention start date during Pre-service 
Week. If services are not rendered that week, providers are required to make-up missed services for that week 
prior to the end of the 1st reporting period. Each service provider must complete and submit a copy of his or her 
schedule within one week after starting at the assigned school(s). Annually, the schedule need to be signed by the 
school principal is due to your PM via fax or email within the first two week of the beginning of school. If there are 
any changes to the schedule 
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RSPs will receive an email alert from Quickbase once a Part C to B transition student registers (APSEN level 5) in 
their school with their respective IEP related service.  The email correspondence will include the deadline to 
deliver the services (direct and/or consultation).  The school LEA Representative Designee will also be included on 
the correspondence.   

 
I. Elements to Include When Creating Your Intervention Schedule 
 

Your intervention schedule is the first line of defense in assisting you with workload and caseload management. 
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II. Introductory Communication to Par
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Please note, that if a student may no longer meets the qualifications of SLI and/or there is a concern that another 
disability may exist, it is important that the speech and language provider and school psychologist collaborate prior to 
�š�Z�����•�š�µ�����v�š�[�•���µ�‰���}�u�]�v�P�����v�v�µ���o�l�Œ��-evaluation meeting. The SLP along with the general/special education teacher are 
responsible for informing their school psychologist regarding concerns that are believed to be greater than a speech and 
language impairment. This notification needs to occur no less than six (6) weeks prior to the scheduled meeting, to allow 
the school psychologist adequate time to complete RTI in order to have the appropriate documentation to present to 
�š�Z�����š�����u���Œ���P���Œ���]�v�P���š�Z�����•�š�µ�����v�š�[�•���Œ���•�‰�}�v�•�����š�}���Œ���•�����Œ���Z-based interventions, the need for additional testing and/or to 
�����š���Œ�u�]�v�������Z���v�P�]�v�P���š�Z�����•�š�µ�����v�š�[�•�����]�•�����]�o�]�š�Ç�����o���•�•�]�(�]�����š�]�}�v�X�� 

 
C. Writing PLAAFP and Goals for IEP 

Present Levels of Academic Achievement and Functional Performance (PLAAFP) (also referred to as PLOP) 
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appropriate goals.  
  
The present levels section provides insight into the relative 





 

 
District of Columbia Public Schools | School Year 2020-2021     Page 146 of 279 

 

Speech and Language Program Guidebook  

���Æ�X���ï�W�����&�o�µ���v���Ç�r���v�Z���v���]�v�P�����v�����•�š�µ�š�š���Œ�]�v�P���u�}���]�(�]�����š�]�}�v���•�š�Œ���š���P�]���•�l�š�����Z�v�]�‹�µ���•���Á�]�o�o���������•�Z���Œ���������v�����Œ���À�]���Á�������Á�]�š�Z���:�}���[�•��
�����µ�����š�]�}�v���š�����u���š�}���]�v���Œ�����•�����Z�]�•���(�o�µ���v���Ç���Á�]�š�Z�]�v���š�Z�������o���•�•�Œ�}�}�u���•���š�š�]�v�P�����š���o�����•�š���}�v�����š�]�u�����‰���Œ���u�}�v�š�Z�X�� 

���Æ�X���ð���W�����Œ�š�]���µ�o���š�]�}�v���•�š�Œ���š���P�]���•�����v�����š�����Z�v�]�‹�µ���•���Á�]�o�o���������•�Z���Œ���������v���l�}�Œ���Œ���À�]���Á�������Á�]�š�Z�����������]���[�•���‰���Œ���v�š�•�����v���l�}�Œ���}�µ�š�•�]������
�š�Œ�����š�]�v�P���š�Z���Œ���‰�]�•�š���À�]�������u���]�o�l�‰�Z�}�v���l�Z���v���}�µ�š�•���š�}���]�v���Œ�����•�����Z���Œ���•�‰�������Z���‰�Œ�}���µ���š�]�}�v���•�l�]�o�o�•���]�v���š�Z�����Z�}�u�������v�������}�u�u�µ�v�]�š�Ç�����š��
�o�����•�š���í���š�]�u�����‰���Œ���u�}�v�š�Z�X�� 

 

�ï�î�ï�ò �Z���(���Œ���v�����W�����W���Œ���v�š�]�v�P���^�‰�����]���o���E�������•���D���P���Ì�]�v���U���:�µ�o�Ç�l���µ�P�µ�•�š���/�•�•�µ���U�����}�‰�Ç�Œ�]�P�Z�š���€�î�ì�ì�õ�•�����Ç���W���Œ���v�š�]�v�P���^�‰�����]���o���E�������•��
�>�>���X ���Á�Á�Á�X�‰���Œ���v�š�]�v�P�•�‰�����]���o�v�������•�X�}�Œ�P 

COMMON CORE STATE STANDARDS (CCSS) 
When formulating goals, providers should consider and incorporate standards from common core. This is important 
because it links the goals that are being addressed in therapy sessions to work students are doing in their classrooms 
within their academic curriculum. CCSS is organized by grade level across different academic content and context (i.e., 
speaking and listening, reading comprehensio�v�U���Á�Œ�]�š�š���v�����Æ�‰�Œ���•�•�]�}�v�U�����š���Y�•�X���dhe incorporation of CCSS in your goals and 
�]�v�š���Œ�À���v�š�]�}�v�•���Á�]�o�o���]�v���Œ�����•�����š�Z�����P���v���Œ���o�]�Ì���š�]�}�v���}�(���•�‰�������Z�����v�����o���v�P�µ���P�����•�l�]�o�o�•�����v�����]�v���Œ�����•�����•�š�µ�����v�š�[�•���]�v�����‰���v�����v�������š�}���u���l����
gains in the classroom. 
 
Below are some links to assist providers with linking their goals to CCSS: 

�x CCSS DCPS Link 
o Elementary - 

http://www.parentingspecialneeds.org/
http://dcps.dc.gov/page/elementary-school-academic-standards
http://dcps.dc.gov/page/middle-school-academic-standards
http://dcps.dc.gov/page/high-school-academic-standards
https://goalbookapp.com/accounts/users/sign_in
https://goo.gl/3AiYUX


https://osse.dc.gov/sites/default/files/dc/sites/osse/documents/Qlik%20Related%20Services%20Management%20Report%20Webinar%20Slides.pdf
https://osse.dc.gov/sites/default/files/dc/sites/osse/documents/Qlik%20Related%20Services%20Management%20Report%20Webinar%20Slides.pdf
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G. DOCUMENTATION 
 
**DSI�[�•���P�}���o���(�}�Œ�����o�o���Œ���o���š�������•���Œ�À�]�������‰�Œ�}�À�]�����Œ�•���]�•���š�}�������Z�]���À������ >95% monthly documentation and 80% service 
delivery rates each of th���]�Œ���•�š�µ�����v�š�[�•���}�v���š�Z���]�Œ�������•���o�}�������������Z���u�}�v�š�Z�X**  
 

1.  Progress Notes / Medicaid  
Each intervention or consultation service listed on the IEP that is provided to a student must be documented in 
the Special Education Data System (SEDS) EasyIEP.  This includes services to students with in the local schools, 
services parentally-placed students (formerly PRO), missed services, and home-hospital instruction program 
(HHIP).    
 
Per OSSE guidelines, RSPs should not document services that are not included on the IEP.  This includes 
consultation with parent or teacher, teacher or parent training, or information reported during an IEP meeting. 
To capture consultations, the RSP should enter the information (date, with whom, and type of contact) in the 
Communication section in SEDS. Assessments and consultations should never be listed as a direct service in the 



mailto:spedoda.dcps@dc.gov
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5. Documentation of RTI Services 

Documentation for students receiving tiers 1, 2 and/or 3 is entered into Accelify 

 

6. Documentation for Winter and Spring Breaks 

�d�Z���� �Z�^�W�� �u�µ�•�š�� ���}���µ�u���v�š�� �^�^���Z�}�}�o�•�� ���o�}�•�����_�� �]�v�� �^�����^�� �(�}�Œ�� �š�Z���� �����š���•�� �š�Z���š�� ���}�Œ�Œ���•�‰�}�v���� �Á�]�š�Z�� �t�]�v�š���Œ�� ���v���� �^�‰�Œ�]�v�P��
Breaks. Please note that for the dates for breaks using the DCPS calendar.  

 

7. Documentation of Make-Up Service Session Attempts 

Refer to the Missed Related Service Sessions, Truancy and Due Diligence Guidelines dated April 2017 for 
additional information. 
  

 
 
G. QUARTERLY IEP REPORT CARD DOCUMENTATION 
 
Quarterly IEP report cards must be completed in EasyIEP for each stude�v�š���}�v���š�Z�����^�>�W�[�•�������•���o�}�����X�����d�Z�]�•���/���W���Œ���‰�}�Œ�š���u�µ�•�š��������
�‰�Œ�]�v�š���������v�����‰�Œ�}�À�]���������š�}���š�Z�����‰���Œ���v�š�����š���š�Z�������v�����}�(���������Z�������À�]�•�}�Œ�Ç���‰���Œ�]�}���X�����W�o�����•�����Œ���(���Œ���š�}���š�Z�����•���Z�}�}�o�������o���v�����Œ���š�}���}���š���]�v�������W�^�[��
report card due dates. SLPs who are case managers  �(�}�Œ���^�•�‰�������Z-�}�v�o�Ç�_���•�š�µ�����v�š�•��are required to finalize quarterly progress 
notes in SEDS each reporting period for the students on their case management caseload. 

 
IEP report cards must include the following information: 

�x Current performance on all IEP goals.  �/�v���]�����š�����š�Z�����•�š�µ�����v�š�[�•���•�‰�����]�(�]�����‰�Œ�}�P�Œ���•�•���}�v���š�Z�����P�}���o�X�������}���v�}�š��
use a general statement.   

�x Information on each goal must be noted on the IEP report card. Since goals are written to 
measurable, the update of progress toward the goal should also be reflected in the current level 
of performance of what was being measured (i.e, %ages, number of trials) 

�x Information regarding what might be impacting the student from making progress/mastering 
�Z�]�•�l�Z���Œ���P�}���o���~�]�X���X�U�������Z���À�]�}�Œ�U�����š�š���v�����v�����U�����š���Y�X�• 

�x If an IEP goal was not addressed during the quarter, state that the goal was not addressed during 
the reporting period. 

o Remember, since goals are written to be specific and measurable, information in the 
�•�š�µ�����v�š�•�[���/���W���Œ���‰�}�Œ�š�������Œ�����•�Z�}�µ�o�����������•�‰�����]�(�]�������v�����u�����•�µ�Œ�����o���X���&�}�Œ���]�v�•�š���v�����U for 
articulation goals, be sure to indicate the targeted sound, word position (initial, medial, 
final), level (isolation, words, sentences, phrases, or conversation) and level (no, 
minimal, moderate) of prompting required (independent, verbal prompt, tactile cue, 
�u�}�����o�]�v�P�U�����š���Y�• 

 
H. RANDOM MOMENT IN TIME STUDY (RMTS) 

 
The Random Moment in Time Study is a mandatory study required by the federal Centers for Medicare & Medicaid 
Services (CMS) to evaluate how school-based staff spends their time providing special education services. These 
snapshots are required to support claims for Medicaid reimbursement of school-based health services, which 
ultimately genera
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For additional information regarding ESY guidelines and criteria, please visit t
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�d�Œ�����]�š�]�}�v���o���~�^�W�µ�o�o-�}�µ�š�_ �}�Œ���^�K�µ�š�•�]�������}�(���'���v���Œ���o�������µ�����š�]�}�v���^���š�š�]�v�P�_) �À�•�X���/�v���o�µ�•�]�}�v���~�^�W�µ�•�Z-�]�v�_ �}�Œ���^�/nside General Education 
�^���š�š�]�v�P�_) Models of Service Delivery

 
 
What is Inclusion? 

�ƒ The American Speech-Language-Hearing Association (ASHA) defines inclusive practices as a type of intervention 
in which the unique needs of children with communication disorders are met in the least restrictive environment 
�š�Z���š���]�v�À�}�o�À���•���µ�š�]�o�]�Ì�]�v�P���š�Z�����•�š�µ�����v�š�[�•���v���š�µ�Œ���o�����v�À�]�Œ�}�v�u���v�š�����•�����v���]�v�š���Œ�À���v�š�]�}�v�����}�v�š���Æ�š�U���(�Œ���u�]�v�P���•���Œ�À�]�����•���]�v�������u���v�v���Œ��
that integrates classroom context and curriculum activities, and collaborating with families, educators, and other 
personnel (ASHA, 1996). 

 
Advantages to Inclusion-based Interventions 

�‡ Increased communication between the disciplines 

Service 
Delivery
Models

Pull-Out 
Sessions

Inclusion-
Based 

Sessions

Consultative
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�‡ Improved knowledge about the relationship between language and academics 
�‡ Learning new techniques that support academic achievement 
�‡ Access to specialists and resources to help all children in the classroom 
�‡ Implementation of Educationally-relevant therapy 
�‡ Generalization of therapy & therapy materials  (Textbooks, Class assignments, Workbooks) 
�‡ Staff members are able to determine where the student is struggling and collaborate to appropriately modify class 

assignments and tests. 
�‡ Provides strategies/techniques for better access/understanding of the curriculum 
�‡ Additional support within the classroom for the teacher and the students 
�‡ Exposes strategies and techniques regarding memory and organization for other students not on the 
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3. Supportive Teaching 

 
4. Station Teaching 

 
 

5. Consultation  
�‡ The SLP works outside the classroom to analyze, adapt, modify, or create appropriate instructional 

materials.  
�‡ Regular, ongoing classroom observations and meetings with teachers take place so as to assist the 

teacher with planning and monitoring student progress (ASHA, n.d.). 
 

6. Team Teaching  
�‡ 
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�x Bright Beginnings 
o 128 M Street NW 

�x Rosemount Center 
o 2000 Rosemount Ave NW 

�x Educare 
o 640 Anacostia Ave NE 

�x Appletree 
o 2017 Savannah Terrace SE 

�x Appletree 
o 2011 Savannah Street SE 

 
P. DEPENDENT CHARTER SCHOOLS  
The District of Columbia Public Schools (DCPS) has one dependent charter school - St. Coletta of Greater 
Washington.  St. Coletta of Greater Washington serves children and adults with intellectual disabilities and supports 
their families.  
http://www.stcoletta.org/ 
 
Q. PROJECT SEARCH  
The High School Transition Program, Project Search, is a one-year internship program for students with disabilities, in their 
last year of high school. It is targeted for students whose goal is competitive employment. The program takes place in a 
business setting where total immersion in the workplace facilitates the teaching and learning process through continuous 
feedback and acquisition of employability and competitive work skills.  Students participate in three internships to explore 
a variety of career paths.  The students work with their team and Rehabilitation Services Administration throughout the 
school year.  The goal of the program is competitive employment for each DCPS student intern.  

 
Today, Project SEARCH has become an international program and model of success that provides people with disabilities 
with the training necessary to gain marketable skills that will enable them to secure competitive employment.  There are 
two Project SEARCH programs, which are located at the following federal agencies: U.S. Department of Education and U. 
S. Department of Labor.   
 
R. HOME-HOSPITAL INSTRUCTION PROGRAM (HHIP) 
Students who are unable to attend school secondary to medical issues, continue to receive instruction and related services 
through the home-hospital instruction program.  An assigned SLP goes into the home or hospital setting to deliver speech-
�o���v�P�µ���P�����•���Œ�À�]�����•���‰���Œ���š�Z�����•�š�µ�����v�š�[�•���/���W�X�� 
 

 

S. YSC SERVICE-PROVIDER DOCUMENATION AND MONITORING PROCESS  

 
I.  Background and Overview: 
 
The documentation of all related services provided to students attending Youth Services Center (YSC) is required by District 
of Columbia Public Schools, (DCPS), the Office of the State Superintendent for Education (OSSE), the Blackman-Jones 
Consent Decree, and the Jerry M. Consent Decree.  In accordance with applicable federal and state requirements, 
documentation of related services is analyzed and monitored by the Division of Specialized Instruction (DSI) to ensure 
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When schools determine that actions meet criteria for criminal behavior, the school administration contacts the 
Office of School Security and MPD. 

 
Please refer to the Emergency Response Plan and Management Guide located in eac�Z���•���Z�}�}�o�[�•�������u�]nistrative office, for 
comprehensive instruction. Contact the Central Crisis Team at crisis.cct@dc.gov 
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C.  Mandatory Professional Development and Meetings 
 
Professional Development trainings are provided to Related Services Providers to assist with augmenting their 
assessment and intervention skills, clinical decision-making and utilization of best practices to improve the provision of 
quality services in their schools. Therefore, attendance to Professional Development trainings is MANDATORY. Providers 
are notified regarding the dates for the upcoming trainings for the school year in August during Pre-service week.   
 
Program Managers reserve the �Œ�]�P�Z�š���š�}���Œ���‹�µ���•�š���������}���š�}�Œ�[�•���v�}�š�����Á�Z���v�������o�o�]�v�P���}�µ�š�����v���������o�����š�}�����}���µ�u���v�š�����•���µ�v���Æ���µ�•�����X���/�(��
you have a conflict or pre-arranged obligation you must notify your Program Manager two months in advance. 
  

 
Online Meeting links for half day Professional Development trainings will be emailed to providers and shared via the 
SLP Monthly and Outlook Calendar Invites. Times will be indicated in invitations.  
 
Half-day Professional Development Dates are scheduled for the following dates: 

August 25, 2020 
August 27, 2020 

November 6, 2020 
January 29, 2021 

April 12, 2021 
 
D. Optional Trainings 

DCPS and the SLP Department offer several free Professional Learning Unit (PLU) trainings after the workday.  
These trainings include cohort meetings, workshops, webinars, case conferences, peer reviews, and lecture 
sessions.  The SLP department offerings will be sent via email in the SLP weekly.  All interested employees and 
contractors must register using SchoolNet.   
 
The t�Œ���]�v�]�v�P�����}�µ�Œ�•���������o���v�����Œ�����v�����Œ���P�]�•�š�Œ���š�]�}�v�����Œ�������À���]�o�����o�������Ç�����������•�•�]�v�P�������W�^�[���^���Z�}�}�o�E���š���Á�����•�]�š�������š��
https://dcps.schoolnet.com.   If you have difficulties accessing the SchoolNet website, please contact the help 
desk at 866-MY-SN-HELP (866-697-6435) or helpdesk@schoolnet.com.  

 
 

E. University Partnerships  
 

The SLP Department has established clinical externships with several universities in the DC Metropolitan Area 
and beyond.  The department is continuously seeking ASHA Certified Speech Pathologists to serve as extern 
clinical supervisors for fall, spring and fall semesters for SLP graduate students.  If you are interested in serving 
as a clinical supervisor for a semester, please inform your assigned Program Manager.   
 
In addition, undergraduate SLP students in the area are looking for observation hours in the school based 
setting.  The observation hours are required for their undergraduate coursework and towards ASHA 
certification.  The department is seeking volunteers to allow undergraduate SLP students to observe assessment 
and intervention sessions.  If you are willing to allow a student to observe your sessions, please inform your 
assigned Program Manager.   
 

 
F.           Mentoring 
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SECTION IX 
                                             Glossary Of Terms 

 
A. Abbreviations 
 
 APE  Adapted Physical Education 
 
 AUD  Audiologists 
 
 BIP  Behavioral Intervention Plan 
 
 DCMR  District of Columbia Municipal Regulations 
 
 DCPS  District of Columbia Public Schools 
 
 DHS  Department of Human Services 
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 LEP  Limited English Proficiency 
 
 LRE  Least Restrictive Environment 
 
 MD  Multiple Disabilities 
 
 MDT  Multidisciplinary Team 
 
 OHI  Other Health Impairment 
 
 DSI  Division of Specialized Instruction 
 
 OSSE  Office of the State Superin
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STUDENT: _____________________________________ DATE: _____________________________________ 
ADDRESS: _____________________________________ SCHOOL:___________________________________ 
                       Street#                      Street Name                         Apartment # ADDRESS: _________________________________  
         _____________________________________         __________________________________ 
           City            State                                      Zip Code TELEPHONE: _______________________________ 
TELEPHONE : _______________________________ 
ID#: _________________________  DOB: _______________________  GRADE: __________ 
         
A multidisciplinary team meeting is required in order to determine whether a student has completed special education and 
related services identified on the IEP, including the consideration of information from the evaluation (for which you 
provided consent) in the area(s) to be considered. Complete the sections below identifying the services. 
 
COMPLETION OF SERVICES(S)   (Check all service that are being considered) 
 

SERVICE Goals/ 
Obj. 

Completed 

Results of Evaluation Date 

�† Speech-Language Therapy �†Y    �†N   
�† Orientation & Mobility �†Y    �†N   
�† Occupational Therapy �†Y    �†N   
�† Physical Therapy �†Y    �†N   
�† Counseling �†Y    �†N   
�† Adaptive PE �†Y    �†N   
�† 
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DSI RELATED SERVICES  
RESPONDING TO PROVIDER VACANCIES  

Process for covering service delivery due to RSP resignation or extended leave (more than 2 weeks)  
  
AUDIOLOGY, OCCUPATIONAL THERAPY, PHYSICAL THERAPY & SPEECH-LANGUAGE PATHOLOGY   

Action Item  Due Date  Responsible Person  
Notification of resignation or extended leave is provided to the 
DSI Program Manager  
  

Immediately  DSI RSP or Vendor   

DSI Program Manager provides notification of resignation or 
extended leave to the Principal, LEA RD and Accountability 
Manager.  
  

Immediately  DSI Program 
Manager  

Review schedules, caseloads, and outstanding assessments of 
existing discipline providers.  Based on availability and capacity, 
designate one or more providers to cover the gap.  

Within one (1) 
week of RSP 
notification  

DSI Program 
Manager  

If there is no availability or additional capacity, solicit help from 
vendors to recruit for a contractual provider.  
*based on available contract funding  

Within one (1) 
week of RSP 
notification  

DSI Program 
Manager  

Provide a status update to the Principal, LEA RD and 
Accountability Manager.    
  
Request LEA RD to inform parents of affected students about the 

http://www.k12.dc.us/
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MEMORANDUM 
 
To:  Related Services Providers 
 Program Managers and Clinical Specialists 
From:  Dr. Nathaniel Beers, Chief of the Office of Specialized Instruction 
Cc.:  Phuong Van, Medicaid Analyst, Office of Specialized Instruction 
Re.:  National Provider Identification Number 
Date:  February 19, 2014 
 
 
Welcome to the District of Columbia Public Schools' (DCPS) Office of Specialized Instruction 
Inclusive Programming Division. Your commitment and dedication to helping our students 
reach their maximum potential is much appreciated. 
 
The purpose of this memo is to inform you of an important step in ensuring your good standing as a 
Related Services Provider (RSP). A mandated service provider regulation passed on April  
12, 2012, through the Affordable Care Act (rule 42 CFR Parts 424 and 431), requires all providers of 
medical services to obtain a National Provider Identifier (NPI) within one week of their employment 
start date. The NPI acts as a unique provider identifier for Medicaid claims submitted to the Medicaid 
Agency, and is necessary to the operations of both Medicaid and Related Services. 
 
In order to properly conduct Medicaid claiming and to remain a provider employed in a(la)ey G
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MEMORANDUM 
 
TO:  Related Services and Early Stages Program Managers  
 
Cc:  Dr. Art Fields, Senior Director of Related Services  
 
  Deitra Bryant Mallory, Director Related Services Quality  
 
  Regina Grimmett, Director Related Services Operations  
 
 Sean Compagnucci, Executive Director Early Stages  
 
 
FROM:  Dr. Nathaniel Beers, Chief, Office of Specialized Instruction  
 
 
RE:  National Provider Identifier Requirement for Providers Employed or Contracted with DCPS  
 
  
As a result of the Affordable Care Act, the Centers for Medicare and Medicaid (CMS) issued a final rule  
(42 CFR Parts 424 and 431) on April 12, 2012 requiring all providers of medical services to obtain a  
National Provider Identifier (NPI). The NPI acts as a unique provider identifier for Medicaid claims  
submitted to the Medicaid Agency. In order to properly conduct Medicaid claiming, all providers 
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�v�ä�����ˆ�����ï�•���’�”oviding services as part of my private practice, will this affect my ability to collect 
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The table below provides some Taxonomy Codes.  For a complete list, please visit 
http://www.wpc -edi.com/reference/  and click on Health Care Provider Taxonomy Code.  
  

Classification  Provider Type Code Taxonomy Code 
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Accelify �t �W�Œ�}�À�]�����Œ�[�•���>�]�����v�•���• 
 

Uploading Licensures: DC DOH License  
  
Providers should maintain an updated copy of their DC Government Department of Health license in 
Accelify.  
  
Adding/Editing a License  

�x �&�Œ�}�u���š�Z�����Z�}�u�����•���Œ�����v�U���P�}���š�}���š�Z��®AcceliTrack®���Œ�}�‰-���}�Á�v�U�����v�����•���o�����š®Administrative 
Tools®�š�Z���v®License Manager.  

�x �&�Œ�}�u���š�Z��®License Manager�U���•���o�����š���š�Z��®®�]���}�v�X  

�x To create �����v���Á���>�]�����v�•���U�����o�]���l®®���v�����(�]�o�o���}�µ�š�����o�o���Œ���‹�µ�]�Œ�������(�]���o���•���}�v���š�Z��®Provider Certificate 

Details®�(�}�Œ�u�����v�������o�]���l®.  

�x �d�}���µ�‰�o�}�����������o�]�����v�•���U�����o�]���l®�U���•���o�����š���š�Z���������•�]�Œ�������(�]�o���U�����v�����š�Z���v�����o�]���l®.  

�x Edit®�Ç�}�µ�Œ���o�]�����v�•���•�����Ç�����o�]���l�]�v�P���š�Z��®®�]���}�v�X  

�x Delete®�Ç�}�µ�Œ���o�]�����v�•�������Ç�����o�]���l�]�v�P���š�Z��®®�]���}�v�X  
�x Note: �z�}�µ�������v�����o�•�}�����������•�•���š�Z��®License Manager®�(�Œ�}�u���š�Z��®Toolbox®�š�������]�v���š�Ze Administrative Tools 
section.  
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March 2014 

Guidelines for Speech 
Only IEP Case 
Management 
Final Version 
 
 
DCPS maintains discretion to revise, amend, or revoke this guidance at any time. 
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Definition of Speech Only IEPs 
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cases, or that they be assigned to another case manager.  The administrative premium funds are the 
responsibility of the school.   

 
Points of Contact 
 

�x Gabriana Dennis, M.A., CCC-SLP 
Program Manager, Speech �t Language Pathology & Audiology  
(202)  
GaBriana.Dennis@k12.dc.gov 
 

�x Darla Kimbrough, M.S., CCC-SLP 
Program Manager, Speech �t Language Pathology & Audiology  
(202)281-8516 
Darla.Kimbrough@k12.dc.gov 
 

�x Tiffany A. White, M.Ed., CCC-SLP 
Program Manager, Speech �t Language Pathology & Audiology 
(202) 505-0756 
Tiffany.White@k12.dc.gov 
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services, and other supports that are provided in regular education classes or other education-related settings 
to enable children with disabilities to be educated with nondisabled children to the maximum extent 
appropriate [IDEA Sec. 601]. These could include both direct (e.g., specific skill instruction) and indirect (e.g., 
monitoring by a paraprofessional) feeding and swallowing services and special equipment necessary to support 
dietary modifications, as well as access to food items. (CT State Department of Education) 
 
504 Plans generally include accommodations necessary to facilitate access to school programs. For children 
with feeding and swallowing handicaps, these accommodations are likely to take the form of modified food, 
utensils and physical arra
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Oral Preparatory 
Phase 

Food is introduced into the mouth(requiring adequate lip closure) where it is manipulated by 
the tongue, teeth and cheeks to break down the food and organize it into a bolus. 

Oral Phase Begins when the bolus enters the oral cavity and is mixed with saliva during mastication to 
allow formation of a cohesive bolus. The tongue lifts the bolus toward the hard palate, and 
moves it to the back of the mouth with a wave-like (peristaltic) squeeze for propelling the 
bolus into the pharynx. 

Pharyngeal Phase The second stage of the swallow is entered as the bolus is propelled toward the oropharynx, 
where the swallow reflex is triggered. Soft palate elevation during this stage prevents foods 
and liquids from entering the nasopharynx. The hyoid bone and larynx are pulled upward and 
anteriorally and the vocal folds midline. The epiglottis, a cartilage flap, closes, thereby 
protecting food from entering the airway. The posterior tongue base propels the food through 
the pharynx with the assistance of the peristalic wave contraction of the posterior pharyngeal 
wall 

Esophageal Phase As the food is 
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Difficulty with bolus management  
 

Coughing/choking while eating  
 

Inability to manage oral secretions (drooling)  
 

Wet vocal quality 
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they can receive speech and language therapy that address oral motor exercises and non-nutritive stimulation 
to assist with the strengthening and/or coordination of the oral motor structures necessary for 
swallowing/feeding (i.e., using chewy tube to increase strength and/or assist with the rotary chew, lip closure 
and strengthening exercises �š�}���������Œ�����•�������Œ�}�}�o�]�v�P�����v�������v�š���Œ�]�}�Œ���•�‰�]�o�o���P���U�����š���Y�•�X���d�Z�����•�š�µ�����v�š�•���Á�]�o�o���v�������������(�������]�v�P��
�‰�o���v�����š���š�Z���]�Œ���•���Z�}�}�o�U���Á�Z�]���Z���]�v���o�µ�����•�������‰�Z�Ç�•�]���]���v�[�•���}�Œ�����Œ���(�}�Œ�������u�}���]�(�]���������}�v�•istency and current Modified Barium 
�^�Á���o�o�}�Á�� �^�š�µ���Ç�X�� ���W���Œ���v�š�•�� �����v�� �‰�Œ�}�À�]������ �š�Z���� �‰�Z�Ç�•�]���]���v�[�•�� �}�Œ�����Œ���}r provide consent to the school SLP to obtain a 
�‰�Z�Ç�•�]���]���v�[�•���}�Œ�����Œ���Œ���P���Œ���]�v�P���š�Z�����u�}���]�(�]������ ���}�v�•�]�•�š���v���Ç���š�}���š�Z���� �•���Z�}�}�o�X�����d�Z�����•�‰�������Z-language pathologist acts a 
liais
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However, parents must make the team aware of the barriers encountered, in order for the 
team to provide the appropriate type of assistance and guidance.  

4. Parent informs school of pending appointment. 
5. Parent provides copy of swallow study results / report 
6. Team reviews swallow student results and recommendations 
7. Team meets with family to discuss 
8. Develop a feeding and swallowing plan if needed.  Please see Appendix for plan.   

  

Adapted Devices/Equipment for Feeding and Swallowing 
This role is to be primarily addressed by the Occupational Therapist (OT) and Assistive Technology provider 

�ƒ ���}���•���š�Z�����•�š�µ�����v�š���Œ���‹�µ�]�Œ�����������o���v�����Œ���~�š�}���‰�µ�Œ�������}�Œ�����Z�}�‰���(�}�}�����‰���Œ���š�Z�������}���š�}�Œ�[�•���}�Œ�����Œ�•�����v���l�}�Œ���š�Z�]���l���v���Œ���~�š�}��
�š�Z�]���l���v���š�Z�������}�v�•�]�•�š���v���Ç���}�(���o�]�‹�µ�]���•���‰���Œ���š�Z�������}���š�}�Œ�[�•���}�Œ��er)? 

�ƒ If yes, the school is responsible for providing these items. It should be indicated in the AT 
section of the IEP and/or notated within the 504 Plan. This information should also be 
incorporated in the Swallowing/Feeding Plan 

�ƒ Does the student require adapted eating utensils to address intake of food, increase independence for 
feeding and/or to assist with facilitating feeding? 

�ƒ If yes, the type of equipment needed should be indicated in the AT section of the IEP and/or 
notated within the 504 Plan. This information should also be incorporated in the 
Swallowing/Feeding Plan 

�ƒ Does the student demonstrate postural concerns, which may require adaptation to the 
seating/wheelchair (to maintain proper positioning and body control during feeding to increase safety 
and reduce risks of aspiration)? 

�ƒ If yes, identify the type of seating modifications needed, which may/may not need to be 
indicated in the AT section of the IEP and/or notate within the 504 Plan. This information 
should also be incorporated in the Swallowing/Feeding Plan 

 

The School-based Speech-Language �W���š�Z�}�o�}�P�]�•�š�[�•��Role and Responsibilities 
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o Use the Staff Development Verification Form  and fax into SEDS using a miscellaneous 
���}�À���Œ�•�Z�����š�����v�š�]�š�o�������^�&�������]�v�P�l�^�Á���o�o�}�Á�]�v�P���W�o���v���d�Œ���]�v�]�v�P�����š�š���v�����v�������^�Z�����š�_���~�d�Z�]�•���(�}�Œ�u�������v��������
located on the Educator Portal in the Related Services Section under the IMPACT heading).  

�x Maintain indirect service/consultation logs in SEDS regarding training, monitoring, communication 
with medical or outside resources within the service tracker notes and/or the Communication Log 

�x Participate in 504 Plan or IEP meeting, if applicable 
 

Components of the Feeding Plan 
Safe feeding requires consideration of many factors that precede, occur during and follow the actual act of 
feeding and swallowing. The following components should be addressed: 

�x Environment in which the child is to be fed; 

�x Positioning during feeding; 

�x Equipment for food preparation and feeding (in collaboration with the AT team and/or cafeteria staff 

�x ���]���š�����}�v�š���v�š���~�]�v���o�µ���]�v�P���(�}�}�������v�����o�]�‹�µ�]���•�•�U���‹�µ���o�]�š�Ç�����v�����š���Æ�š�µ�Œ�������•���‰�Œ���•���Œ�]�����������Ç�����}���š�}�Œ�[�•���}�Œ�����Œ 

�x Feeding techniques 

�x Precautions, �]�v���o�µ���]�v�P�����u���Œ�P���v���Ç���‰�Œ�}�������µ�Œ���•�����•�����]�•���µ�•�•���������v���������À���o�}�‰���Á�]�š�Z���•�š�µ�����v�š�[�•���v�µ�Œ�•�� 

�x Training plans for personnel implementing the plan, including verification that it has taken place as 
scheduled (per the 504 Plan or IEP) 

�x Monitoring safety, progress and effectiveness of the plan and revising it accordingly; 

�x �W�Œ�}�����•�•���(�}�Œ�����}�u�u�µ�v�]�����š�]�v�P���Á�]�š�Z���(���u�]�o�]���•�����v�����š�Z�������Z�]�o���[�•���u�����]�����o���š�����u 
 

Direct Therapy Strategies for Feeding and Swallowing 
There are strategies that are designed to directly affe
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II. Missed Related Service Sessions Scenarios and Due Diligence Procedures 

A. Provider Unavailable 

1. 
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convene the IEP meeting within 15 school days of the 3rd missed service session to 
consider the impact of the missed session on the stude�v�š�[�•���‰�Œ�}�P�Œ���•�•�����v�����‰���Œ�(�}�Œ�u���v������
and determine how to ensure the continued provision of a free and appropriate public 
education (FAPE).  Student attendance records should be reviewed at the meeting 
when making the determination. 

�ƒ The SEC must: 
o Contact the parent/guardian at least three times using multiple modalities (e.g., 

written, phone, email, and visit). One contact must be written correspondence sent 
by certified mail with a return receipt; 

o Notify the related service provider via email when the attempts to contact the parent 
are made; and 

o Document contacts with parent/guardian, attempted contacts, and outcomes in the 
SEDS communication log. 

 
The parent/guardian can agree in writing that the attendance of certain IEP Team members is not necessary 
for this me���š�]�v�P�������‰���v���]�v�P���}�v���š�Z�����u���u�����Œ�[s area of curriculum or related services. In this case an IEP Team 
Member Excusal Form must be completed in SEDS. However, the RSP for the service sessions in question must 
be in attendance and cannot be excused from this meeting. If the parent/guardian cannot physically attend 
the IEP meeting an alternative means of participation may be used (e.g., individual or conference telephone 
calls).  
 
The SEC will send a letter by certified mail with a return receipt to the parent/guardian within five business 
days of the IEP meeting if the parent/guardian does not want to attend the IEP meeting or fails to respond to 
the IEP Meeting Invitation/Notice.  
 
�d�Z�����‰���Œ���v�š�[�•�l�P�µ���Œ���]���v�[�•���•�]�P�v���š�µ�Œ�����u�µ�•�š���������}���š���]�v������on the IEP and/or the Prior Written Notice (PWN) before 
the delivery of services
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c) Student, parent or guardian and appropriate school officials develop Student Attendance Support 
Plan to connect the family to in-school or community resources and city agencies, and to make 
recommendations for next steps; 

d) Follow up within 10-�����Ç�•���š�}���š�Œ�����l���•�š�µ�����v�š�[�•���‰�Œ�}�P�Œ���•�•���}�v���v���Æ�š���•�š���‰�•���]�����v�š�]fied in attendance 
conference. The SST Team will follow up with programs/resources identified for support during 
attendance conference to determine if student/family is participating; and 

e) A home visit must be conducted by the SST Team if parent is not responsive to meeting request. 
 
The Attendance Counselor / Attendance Designee or SST chair will request RSP attendance in the SST 
meeting. 
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�ƒ List action taken to ensure service delivery (e.g., notified the parent/guardian of the make-up 
service session dates(s)). 

 

C. Make-
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Appendix A: DC Public Schools Attendance Intervention Protocol  
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Appendix B: Glossary 

Communication Log 

Tab in in SEDS where all communications with parents should be documented in detail. Log entries should 
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What is the ACCESS for ELLs test? 
 

 

The Assessing Comprehension and Communication in English State to State (ACCESS for ELLs) test places 
students in English language proficiency levels 1 to 5. 

 
DCPS provides services to students scoring levels 1 to 4 and exits students from support programs when they 
reach level 5. 

 
�/�(�������•�š�µ�����v�š�[�•�����}�u�‰�}�•�]�š�������������^�^���•���}�Œ�����]�•���o���•�•���š�Z���v���ñ���~�]�X���X���ð�X�õ���}�Œ�������o�}�Á�•�U���š�Z���Ç�����Œ�������o�]�P�]���o�����š�}�����������À���o�µ���š���������Ç������
bilingual provider. The LEA may follow the process outlined in this document to proceed with a bilingual 
referral. 

 
See the chart below for an explanation of the five scoring levels. It is expected that at level 5 students are 
ready to meet state academic standards with minimal language support services. ACCESS for ELLs measures 
language across the four domains: listening, speaking, reading and writing. It also measures across the 
following content areas: social studies; social and instructional English; math; sciencehr;d in-3(d)
[(l3n)6(g)4(u)3(ag)4(e )-r(e )] TJ
ET
Q
q
0.00000912 0 612 792 re
W* n
BT
/F1 11.04 Tf
1 0 024 582024 471.91 Tm
0 g
0 Gtsral.

  
    

 

 

http://www.wida.us/assessment/access/
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Assessment of bilingual students  
 

As with any student, the MTSS/RTI team must review all existing data (e.g. school-based assessments, 
academic interventions and length of supports documenting limited growth) before determining that 
additional assessments are necessary to make an eligibility determination.  The MTSS/RTI team is responsible 
for establishing that hearing and vision screenings are current (within 1 calendar year).  It is important to 
remember that hearing and vision are exclusionary factors and therefore, the absence of this information 
could impact the eligibility for special education services. 

 
Once the intervention process for the student has been completed and if it has been determined by the 
Multidisciplinary Team (MDT) that a student requires bilingual assessments (based on the results of the WIDA 
ACCESS or other English proficiency test), one of two processes will be followed.  If the student is Spanish-
speaking, the assessment should be assigned to the Bilingual Coordinator and it will be completed by a DCPS 
bilingual provider.  For all other languages, refer to Requesting an Interpreter section below. 
  
For bilingual Spanish assessment, all the pre-referral steps, including interventions, must be completed prior 
to the referral package being forwarded to the Bilingual Coordinator. Additionally, WIDA ACCESS scores must 
be obtained prior to referring to the Bilingual Coordinator.  If the WIDA scores are not secured prior to 
signing consent, the assessment will be the responsibility of the local School Psychologists and an interpreter 
will assist with completing the assessment.  
  
The current DCPS Bilingual Providers consist of Spanish speaking Social Workers, School Psychologists, and 
Speech Pathologists. IDEA 2004 requires that assessments and other evaluation materials be administered in 
the language and form most likely to yield accurate information on what the child knows and can do 
�����������u�]�����o�o�Ç�U�������À���o�}�‰�u���v�š���o�o�Ç�U�����v�����(�µ�v���š�]�}�v���o�o�Ç�U���µ�v�o���•�•���]�š���]�•���v�}�š���(�����•�]���o�����š�}���•�}���‰�Œ�}�À�]�������}�Œ�������u�]�v�]�•�š���Œ�X�_ 
    
If the school/parent or any significant stakeholder suspects that a student is having difficulty working to their 
�‰�}�š���v�š�]���o���~�Œ�µ�o�]�v�P���}�µ�š�����Æ�š���Œ�v���o���(�����š�}�Œ�•�•�����v�����š�Z���Œ�����]�•�����}���µ�u���v�š�������]�u�‰�����š���}�v���š�Z�����•�š�µ�����v�š�[�•�������µ�����š�]�}�v���o��
performance, the MTSS/RTI team can refer the student for further investigation. 
 
The DCPS local schools conduct Multidisciplinary Team (MDT) meetings to analyze existing data which assists 
in determining if additional evaluations are needed and whether the student will require a bilingual 
assessment. If the student in question displays behaviors that may impact learning, please include a detailed 
description of the behaviors in the Emotional, Social, and Behavioral Development Section of the AED.   
 
The determination will include but is not limited to the results on the WIDA ACCESS or other English 
proficiency test which are used to determine if the student is an English Language  

���•�•���•�•�u���v�š���}�(�����]�o�]�v�P�µ���o���•�š�µ�����v�š�•���~���}�v�š�[���• 

 
Learner (ELL) and in need of a bilingual assessments.  English Language Learner students are  
given the WIDA ACCESS test every spring to determine their current English proficiency levels. 
 
If the WIDA ACCESS or other English proficiency tests results are not available, the student can be referred to 
the Language Acquisition Division (LAD), which is currently housed at Emery Building, 1720 First St, NW, (202) 
671-0755 to have the assessments completed. The English proficiency scores, along with the various other 
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�����š�����‰�}�]�v�š�•���]�v���]�����š�����������o�}�Á�U���Á�]�o�o�����•�•�]�•�š���]�v�������š���Œ�u�]�v�]�v�P���š�Z�����•�š�µ�����v�š�[�•�����}�u�]�v���v�š���o���v�P�µ���P�����š�}���������•�‰�}�l���v�����µ�Œ�]�v�P��
the evaluation. 
 
When determining if a student is to be assessed in English or another language, consideration of the number 
of years of academic instruction in English and the native language of the student are important.  Students 
who have lived in the United States for 7 years or fewer, receive ESL services, and are non-native speakers of 
English should be considered for bilingual assessment. 
 
Related Service Providers or specialists working with the student may recommend a bilingual assessment 
based on quantitative and qualitative data. Parents or parent advocates may also request a bilingual 
assessment with supporting documentation. 
 
Once it 
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���•�•���•�•�u���v�š���}�(�����]�o�]�v�P�µ���o���•�š�µ�����v�š�•���~���}�v�š�[���• 
 
NOTE:  The bilingual team does not include Audiologists, Occupational Therapists, or Physical Therapists.  If 
there is an assessment need for one of these areas, the assessment should be assigned to the school-based 
provider and the provider should request an interpreter to complete the assessments.  Refer to the section 

�����o�}�Á���o�������o�������^�Œ���‹�µ���•�š�]�v�P�����v���]�v�š���Œ�‰�Œ���š���Œ���(�}�Œ�����•�•���•�•�u���v�š�•�X�_ 
 

 
If you have questions, please contact the discipline program managers listed in the points of contact 

section below.   

 

 
IN SUMMARY:  If the team has decided additional assessments are necessary, the student should 
always be referred for bilingual assessment if any of the following are true: 
 

 

  or 

  or 

 or 

 

 
In cases of extenuating circumstances, the MDT team (including the parent) can refer an ELL student for 
bilingual assessment even if none of the above criterion is met. Each bilingual referral that does not meet 
one of the aforementioned criteria is subject to review by the Student Support Division: Office of 
Improvement and Supports. 
 
  

The student currently receives ESL services 

�d�Z�����•�š�µ�����v�š�[�•�����}�u�‰�}�•�]�š�������������^�^���•���}�Œ�����]�•���o���•�•���š�Z���v���ñ 

The student has lived in the United States for 7 years or less 

The student is 7 years old or younger and a non-native speaker of English 
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How to refer a student for Spanish bilingual assessment 
 

The LEA Representative or case manager should request Spanish bilingual assessments as follows: 

1. Locate the students ACCESS scores prior to 
obtaining signed parental consent. 

For assistance, contact Margaret Miller 
(Margaret.Miller@k12.dc.gov) in the 

mailto:Margaret.Miller@dc.gov
mailto:ramonia.rich@k12.dc.gov
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Assigning bilingual assessments 

 
 

Within 48 hours of receiving the complete bilingual assessment request, the Bilingual Program 
Coordinator will: 

 
1. The Bilingual Program Coordinator assigns the assessment to a member of the city-wide 
bilingual assessment team. 
2. If the school-based provider is bilingual, the Bilingual Program Coordinator will reassign the 
case to the school-based provider.   
3. If the bilingual team is at capacity, the Bilingual Program Coordinator will reassign the case to 
the school-based provider and the evaluation will be conducted with an interpreter. 

 

*Please note that cases requested more than 48 hours after the parent consent may impact 
the timeliness of the assessment. 

 

 

**Please note, this is a separate process from ordering a bilingual assessment** 
 
An interpreter may be necessary to facilitate the bilingual assessment of ELL students. An interpreter may 
also be necessary to facilitate review meetings or other MDT meetings with non-English speaking parents. 
Scheduling an interpreter for testing or meeting is the responsibility of the LEA Representative. 
 
There are two options to consider regarding interpreting for meetings: 
 

Option 1 Option 2 
 
A bilingual teacher (i.e. an ESL teacher) at the 
�•���Z�}�}�o���Á�Z�}���]�•���(�o�µ���v�š���]�v���š�Z�����•�š�µ�����v�š�[�•��native 
language may serve as an interpreter. 

 

	ƒ Call the Language Line at 1-800-367-9559 

	ƒ Agency Client ID 511049 

	ƒ Access Code 701001 
 

 



https://forms.office.com/Pages/DesignPage.aspx?fragment=FormId%3D7kagKk6zM0qSt5md8rwKMsZhfUC7TRJFlPooYxuLyRBUMFFDUVhLTEhZNTJYU1lPRzdPWVFPN0ZSUC4u%26Token%3Def5d1cb7837f4502bcca862c9fc74ab1
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Frequently Asked Questions 

When should a student receive a bilingual educational assessment? 
For initial Spanish bilingual assessments, the psychologist or speech-language pathologist from the Bilingual 
Assessment Team assigned to each case will be completing all pertinent testing (e.g. cognitive, adaptive, 
articulation, language) including the educational. For re-evaluations, a bilingual educational assessment is 
only required if the student has received Spanish language instruction for at least 3 years and if it is 
suspected that there is a discrepancy between academic skills in both languages.  If there is a special 
education teacher at the school who are also 
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If the team requires a sign-language interpreter for a parent of a hearing-impaired student at a meeting, the 
LEA representative should fax the Request for Sign Language Interpreter Form to the DC Office of Disability 

mailto:Haydn.Demas@dc.gov
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Points of contact 

Related Service Provider: Program Managers 
Name Discipline Email Phone Fax 

Darla Kimbrough, 
Program Manager 

Speech-
Language 
Pathology 

darla.kimbrough@k12. 

dc.gov 

(202) 281-

8516 

(202) 442-

4368 

Dr. Ramonia Rich, 
Program 

 

mailto:Kenyetta.singleton@dc.gov
mailto:Kenyetta.singleton@dc.gov
mailto:Ramonia.rich@dc.gov
mailto:Tamara.dukes@dc.gov


mailto:Isora.cruz-cardona@dc.gov
mailto:Maura.garibay@dc.gov
mailto:Susanne.Leslie@dc.gov


mailto:Andres.nunez@dc.gov
mailto:Margaret.miller@dc.gov
mailto:Margaret.miller@dc.gov
mailto:Elba.garcia@dc.gov
mailto:Leidy.Navarro@dc.gov
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DATE:  _____________________  
 
NAME OF REQUESTER:  __________________________________    TITLE: ____________________________ 
 
SCHOOL/LOCATION: ____________________________________     CONTACT PHONE #: ________________ 
 
NAME OF STUDENT: ____________________________________     STUDENT ID#: _____________________ 
 
NAME OF PARENT/GUARDIAN: _______________________________________________________________ 
 
 
DOCUMENTATION REQUIRED:   

��  PARENT/TEACHER & MTSS/RTI MEETING NOTES  

��  SPECIAL EDUCATION MEETING/MDT NOTES   

��  ACCESS LEVEL 

��  DOCUMENTATION OF ESL SERVICES (location, frequency, duration and type of instruction) 

��  HEARING/VISION  

��  MTSS/RTI:     READING   MATH  WRITTEN LANGUAGE 

��  MTSS/RTI SOCIAL EMOTIONAL/BEHAVIOR (FOR SOCIAL HISTORY)    
 
ADDITIONAL QUESTIONS 

��  PREVIOUS EDUCATION Y N  # YEARS OF PREVIOUS SCHOOLING: __________ 

��  NEWCOMER (>2YEAR) Y N  # YEARS LIVED IN US: __________ 

��  SOCIAL HISTORY Y N 

��  REJOINING FAMILY IN US?  Y N 
 
SERVICE LOCATION:  PHONE (DIRECT LINE/CELL): 
  
 
DAY OF CONTACT NAME:  PHONE (DIRECT LINE/CELL): 
  
________________________________________________ 
SIGNATURE OF SCHOOL BASED PSYCHOLOGIST 

 
UPLOAD THIS FORM THIS FORM INTO SEDS WITH THE  

BILINGUAL ASSESSMENT JUSTIFICATION FORM. 
 

APPROVED:   YES                NO                    DATE: ________  
 

 

BILINGUAL CHECKLIST 
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 Purpose  
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Reasons to Supervise 

 

There are several reasons for a speech-language provider to serve as a mentor in fostering the 
professional development of a graduate student. As the mentoring experience should encompass a 
mutually beneficial learning experience for both the supervisor and supervisee, the mentor plays an 
integral role in influencing graduate students through observation and evaluation of clinical 
practices and offering relevant feedback and guidance to improve performance.  

 

Through the reinforcement of best practices, the supervisor is a vital resource for providing 
guidance and ongoing dialogue that contributes towards improving confidence for independent 

decision-making and critical thinking for complex client management issues. As shown below, there 
are 10 compelling reasons to supervise a graduate student: 

 

1. Develop and recruit future employees. 

2. Stay current�v learn what students are learning. 

3. Share your expertise with future SLPs. 

4. Establish a relationship with university programs. 

5. Teach future SLPs to advocate for SLP services. 

6. Introduce students to interdisciplinary teaming. 

7. Feel good about giving back to the profession. 

8. Develop your mentoring and supervisory skills. 

9. Enhance your clinical skills by teaching someone else. 

10. Leave a legacy. 

 

As summarized above, these are 
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Guidance  

ASHA-
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supervisee in attaining and refining skills needed to administer SLP services. As a mentor, it is 
paramount that these tasks are fulfilled and reinforced throughout the duration of the supervisory 
process to establish expectations for the supervisee and to facilitate the professional development 
of the supervisee in promoting independent decision-making. The 13 tasks of supervision are as 
follows: 

 

1. Establishing and maintaining an effective working relationship with the supervisee 

2. Assisting the supervisee in developing clinical goals and objectives 

3. Assisting the supervisee in developing and refining assessment skills 

4. Assisting the supervisee in developing and refining clinical management skills 

5. Demonstrating for and participating with the supervisee in the clinical process 

6. Assisting the supervisee in observing and analyzing assessment and treatment sessions. 

7. Assisting the supervisee in the development and maintenance of clinical supervisory records.





http://www.asha.org/docs/html/TR2008-00296.html#r21
http://www.asha.org/docs/html/TR2008-00296.html#r21
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Supervisor Tips 

The below tips are helpful in planning a supervisory mentoring experience that is transparent and supportive 

of the supervisee in seeking to meet successful clinical outcomes. As each supervisee is unique in learning 

style, level of competency, personality and understanding of relevant content knowledge, the supervisor 

�‰�o���Ç�•�����v���]�v�š���P�Œ���o���‰���Œ�š���]�v���P�µ�]���]�v�P���š�Z�����•�š�µ�����v�š�[�•���]�v�]�š�]���o�����o�]�v�]�����o�����Æ�‰���Œ�]���v�����•���]�v���š�Z�����‰�Œ�}�(���•�•�]�}�v�U�����•���Á���o�o�����•��
upholding morale in dealing with the varying cases and challenges encompassed in performing clinical 

services. In turn, the tips shown below are helpful in outlining the framework of ideas in planning your 

mentorship experience: 

o Complete any necessary paperwork attesting to your professional credentials (ASHA certification, 

state licensure, and/or state teacher certification) as this may be necessary for the graduate student 

to document their supervised clinical experiences when they make application for their own 

professional credentials. 

o Clarify expectations about the amount of time the student will spend at your site (e.g, 3 or 5 days a 

week, number of hours, number of weeks). 

o Contact the university placement coordinator to ask questions about communication between you 

and the university program once the graduate student is placed, including:  

o Type and frequency of contact; 

o Number of site visits by university coordinator; 

o Systems for addressing any problems; 

o Benchmarks and assessment for student progress 

Educational considerations prior to graduate student placement:  

o Find out what types of clinical experiences the graduate student has acquired. 

o Determine the type of evaluation of the graduate student's performance that the university requires 

(frequency and format). 

o Consider how you plan to assess and teach clinical skills. 

o Determine how you will assign cases and manage your caseload accordingly. 

o Determine graduate student assessment measures. 

 

Educational considerations after graduate student placement:  

When working with the graduate student, consider the following: 

o Set up regular times for conferences. 
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o Encourage the graduate student to be an active participant in establishing mutually agreed upon 

educational goals for the placement, which take into consideration the student's level of experience 

and the nature of the clinical opportunities available at the site. 

o Clearly state your expectations for the graduate student over the course of the practicum-hours, 

responsibilities (clients, assigned projects or readings), and facility policies -- and how the student will 

be evaluated. 

o Be cognizant of the graduate student's learning style and how they respond to feedback. 

o Avoid attempting to expose the graduate student to every type of patient and disorder. Periodically 

revisit the goals for placement and student learning objectives. 

o Maintain communication with the university regarding the student's progress. 

As a first-time supervisor, appropriate planning is integral in ensuring an effective supervisory experience in 

shaping the attitudes, behaviors and performance of the supervisee. In turn, much attention should be 
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 Frequently Asked Questions 

 
Are there requirements to supervise student clinicians? 
 
Yes. Supervisors should have established competency in any area of practice in which the supervisor or 
student may engage (e.g., supervisors without experience and competency working with pediatric 
populations should not supervise a student who is working with a child). The Issues in Ethics Statement on 
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Language Pathology, which includes information about supervision. 
 
In addition, facilities, payers, and other regulatory agencies may have requirements regarding supervising 
student clinicians that may impact the amount of supervision provided. 
 
Can I supervise more than one student at a time? 
 
Yes. Supervisors often find that they are called upon to supervise more than one student at a time. There is 
no language within the standards that specifies the number of students that can be supervised by one 
person. 
 
Do I have to be on-site when the student is on-site? Is it okay to have other SLPs on-site? 
 
As noted in the question above, the amount of direct supervision provided must be appropriate to the 
student's needs and ensure the welfare of the client. If the primary supervisor cannot be on site, another 
clinician may supervise the student, if needed. It is important to note that all persons who take on 
supervisory responsibilities must hold the appropriate CCC in the professional area in which the clinical hours 
are being obtained in order for the graduate student clinician to apply those supervised clinical hours 
towards their own CCC application. 
 
To learn more about payer requirements for reimbursement of services provided by student clinicians and 
how this may influence the issue of on-site supervision in health care settings, see the first question in the 
Health care section below. 
 
Am I liable for the treatment provided by the student under my supervision? 
 
As a supervisor, you are responsible for any actions taken by the student while under your supervision. You 
should ensure that the amount of supervision provided is appropriate to the needs of the client/patient and 
for the graduate student's experience and skill. 
 
Do I have to co-sign all notes, such as treatment plans and IEPs, written by the student? Can anyone else 
sign the student's notes? 
 
The supervisor of record for the case would be expected to sign all treatment documentation, in accordance 
with the facility's policies. 
 
How many minutes are in a clinical practicum hour? 
 
The Council For Clinical Certification defines one (1) clinical practicum hour as equal to 60 minutes. 
 
What other supervision resources are available? 
 
ASHA has a number of resources for supervisors and those interested in clinical education. These resources 
include: 
 
Student supervision Web resources     Teaching tools 
ASHA Certification Handbook in Speech-Language Pathology 
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Education Schedule                     Semester_____________________  

 
 
 
STUDENT INFORMATION:  
Name  
Address-  
Cell Phone �t  
Email Address ________________________________________________________________  
 
SUPERVISING SLP INFORMATION:  
Name:  
Email: _______________________________________________________________________  
ASHA certification number  
School Corporation/COOP (NOT INDIVIDUAL SCHOOLS- LIST THOSE BELOW)  
School Assignments and telephone number:  
 
1. __________________________________________________ 
 
 
2. __________________________________________________ 
 
  
 
Weekly Schedule -- list school name and hours in building(s):  
 
Monday AM PM ____________________________ 
 
Tuesday AM PM ___________________________ 
 
Wednesday AM PM _________________________ 
 
Thursday AM PM ___________________________ 
 
Friday AM PM _____________________________ 
 
 
School Breaks Dates (Christmas, Spring): ________________________________________  
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Feedback About Your Supervisor  

My Supervisor: 5 4 3 2 1 

1. Is dependable (prompt, available for consultation, etc.)      

2. Values supervision and expresses interest in the process      

3. Respects personal, individual differences between supervisor-supervisee      
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     Shipley, K.G., & McAfee, J.G., (1999). Assessment in Speech Language Pathology �t A Resource Manual (2nd 
ed.). California: Singular Publishing. 

     Tomblin, J.B., Morris, H.L., & Spriestersbach, D.C., (1997). Diagnosis in Speech �tLanguage Pathology. 
London: Singular Publishing Group. 

Voice & Fluency  

      Boone, D., & McFarlane, S., (2000). The Voice and Voice Therapy (6th ed.). 

Massachusetts: Allyn & Bacon. 

     Miller, L., & Deem, J.F., (2000). Manual of Voice Therapy (2nd ed.). 

Texas: Pro- Ed.  
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Websites  

 

Semantics & Morphology 

http://cslu.cse.ogi.edu/HLTsurvey/ch3node7.html 
http://www.msu.edu/user/abbottb/formal.htm 
http://xml.coverpages.org/semantics.html 
http://www.kcmetro.cc.mo.us/pennvalley/biology/lewis/gs.htm 
http://www.kcmetro.cc.mo.us/pennvalley/biology/lewis/gs.htm 
http://www.bartleby.com/65/se/semantic.html 
http://dmoz.org/Science/Social_Sciences/Linguistics/Semantics/ 
http://semanticsarchive.net/ 
http://www.utexas.edu/courses/linguistics/resources/semantics/ 
http://www.sil.org/linguistics/GlossaryOfLinguisticTerms/WhatIsSemantics.htm  

http://cslu.cse.ogi.edu/HLTsurvey/ch3node7.html 
http://www.msu.edu/user/abbottb/formal.htm 
http://www.general-semantics.org/ 
http://www.ling.udel.edu/idsardi/101/notes/semantics.html 
http://www.utexas.edu/courses/linguistics/resources/semantics/      

Phonology & Articulation 
http://members.tripod.com/Caroline_Bowen/phonol-and-artic.htm 
http://www.fact-index.com/p/ph/phonology.html 
http://www.ling.udel.edu/idsardi/101/notes/phonology.html 
http://www.sil.org/computing/comp-morph-phon.html 

http://www.800language.com/ 
http://www.bu.edu/linguistics/UG/phonology.html 
http://www.phonology.net/ 
http://spot.colorado.edu/~koontz/omaha/phonology.htm 
http://www.fon.hum.uva.nl/paul/diss/ 
http://www.apraxia-kids.org/slps/luckerlazerson.html 
http://www.btinternet.com/~ted.power/esl0104.html 
http://books.cambridge.org/0521825784.htm 
http://dictionary.reference.com/search?q=Phonology&db=* 
http://www.thefreedictionary.com/phonology 
http://www.brittonkill.k12.ny.us/walshweb/articulation_phonology.htm 
http://www.utpjournals.com/product/utq/701/phonology11.html 

 

Voice & Fluency 
http://www.fluentspeech.com/ 
http://kidshealth.org/kid/health_problems/sight/stuttering.html 
http://www.stutteringhelp.org/ 
http://www.prevent-stuttering.com/ 
http://www.stutterisa.org/ 
http://www.nidcd.nih.gov/health/voice/stutter.asp 

http://cslu.cse.ogi.edu/HLTsurvey/ch3node7.html
http://www.msu.edu/user/abbottb/formal.htm
http://xml.coverpages.org/semantics.html
http://www.kcmetro.cc.mo.us/pennvalley/biology/lewis/gs.htm
http://www.kcmetro.cc.mo.us/pennvalley/biology/lewis/gs.htm
http://www.bartleby.com/65/se/semantic.html
http://dmoz.org/Science/Social_Sciences/Linguistics/Semantics/
http://semanticsarchive.net/
http://www.utexas.edu/courses/linguistics/resources/semantics/
http://www.sil.org/linguistics/GlossaryOfLinguisticTerms/WhatIsSemantics.htm
http://cslu.cse.ogi.edu/HLTsurvey/ch3node7.html
http://www.msu.edu/user/abbottb/formal.htm
http://www.general-semantics.org/
http://www.ling.udel.edu/idsardi/101/notes/semantics.html
http://www.utexas.edu/courses/linguistics/resources/semantics/
http://members.tripod.com/Caroline_Bowen/phonol-and-artic.htm
http://www.ling.udel.edu/idsardi/101/notes/phonology.html
http://www.sil.org/computing/comp-morph-phon.html
http://www.800language.com/
http://www.bu.edu/linguistics/UG/phonology.html
http://www.phonology.net/
http://spot.colorado.edu/~koontz/omaha/phonology.htm
http://www.fon.hum.uva.nl/paul/diss/
http://www.apraxia-kids.org/slps/luckerlazerson.html
http://www.btinternet.com/~ted.power/esl0104.html
http://books.cambridge.org/0521825784.htm
http://dictionary.reference.com/search?q=Phonology&db=*
http://www.thefreedictionary.com/phonology
http://www.brittonkill.k12.ny.us/walshweb/articulation_phonology.htm
http://www.utpjournals.com/product/utq/701/phonology11.html
http://www.fluentspeech.com/
http://kidshealth.org/kid/health_problems/sight/stuttering.html
http://www.prevent-stuttering.com/
http://www.stutterisa.org/
http://www.nidcd.nih.gov/health/voice/stutter.asp
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http://telosnet.com/dmdodge/veils/ 
http://www.asha.org/public/speech/disorders/stuttering.hthttp://kidshealth.org/parent/emotions/behavior
/stutter.htmlmhttp://www.casafuturatech.com/Book/faq.html 
http://members.tripod.com/caroline_bowen/stuttering.htm 
http://www.stutteringtreatment.org/  
http://www.voicedoctor.net/ 
http://www1.wfubmc.edu/voice 
http://www.nlm.nih.gov/medlineplus/voicedisorders.htmlhttp://www.nlm.nih.gov/medlineplus/voicedisord
ers.html 
http://www.gbmc.org/voice/disorders.cfm 
http://www.pitt.edu/~crosen/voice/voice.html 
http://www.entnet.org/healthinfo/throat/common-disorders.cfm 
http://home.comcast.net/~speechguide/voice.html 
http://mick.murraystate.edu/cdi624/fall97/disords.htm 
http://www.easterncarolinaent.com/voice.htm  
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